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ABSTRACT

In response to growing needs for appropriate Ehglisnmunication in English as a Foreign Languadé_JE
contexts, many countries, including East Asian téem such as Hong Kong, Korea, Taiwan, and Japeare
introduced a number of extensive changes in thegfligh language policies (Butler & lino, 2004; Bart| 2004,
2007; Carless, 2002, 2003, 2006; Igawa, 2007; Nu2@®3; Su, 2006). In Japan, the lowering of the @fg
compulsory English instruction has been a majongkaand a huge concern. The overall findings dftiang
studies indicate that adequate and appropriatbeéea@ining is key to any success in language atibhrc
Responding to the recent drastic change in Engliltation at the elementary school level in Jagban,
homeroom teachers’ needs should therefore be igaéstl. The purpose of this study was to conduneteals
analysis for Japanese elementary school homeraachdes aimed at developing a teacher training progA
guestionnaire survey was adopted as the methdwafdeds analysis, and prior to collecting datalitbrature
was reviewed. In total, 256 homeroom teachers Bampublic elementary schools in Miyazaki particgshtn
this study. The findings of this study provideduadble implications for curriculum developers aracteers in

developing teacher training programs in Japan.

INTRODUCTION

English Education in Elementary Schools

In response to growing needs for appropriate Bhglommunication in English as a Foreign
Language (EFL) contexts, many countries, includiagt Asian countries such as Korea, Taiwan,
Hong Kong and Japan, have introduced a numbertehsive changes in their English language
policies (Butler & lino, 2004; Butler, 2004, 200Zarless, 2002, 2003, 2006; Igawa, 2007,
Nunan, 2003; Su, 2006). In particular, the lowefithe age of compulsory English instruction

has been a major change in English language p®licimmany Asian countries (Butler, 2004,

Second Language Studies(2%6 Spring 2008, pp. 1-44.
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Nunan, 2003). In fact, belated in comparison teo#sian countries, the Ministry of Education,
Culture, Sports, Science and Technology (MEXT)apah officially announced in March 2008
the decision to lower the age at which Englislaigght as a compulsory subject. Implementing
new language policies in Japan has always resfitiedtop-down decisions without explicit
directions from the government (Butler, 2007). Ganeently, it seems that the opinions of the
teachers and the schools that are directly infledry the new policy were not considered. In
addition, the lack of adequate and appropriataitrgiis a major problem in Japan as well as in
other Asian countries (Nunan, 2003); however, haadly studies on Japanese elementary school
teachers have been conducted. The population ahdap elementary school teachers in those
few studies is mostly from private schools or frarban cities such as Tokyo (Butler, 2004). At
private schools, the curriculum is already welbbsshed, various materials are available, and
teachers are trained to teach English. At publosets in urban cities such as Tokyo, the central
government's support and resources are more emsiBssible, and there are more pilot scHools
and hub schoofhosen by MEXT in the Kanto (greater Tokyo mettitan area) area. The
purpose of this study is therefore to investigabatpublic elementary school homeroom
teachers, who often have not received adequatertgain teaching English, need in order to
teach English at non-pilot schools and non-hub aishat which the government’s support and

accessible resources are limited

What Is Needs Analysis?
Conducting a needs analysis is an important fiegi 81 the development of a curriculum that
is being developed from scratch for a completely peogram (Brown, 1995). According to

Brown (1995), the definition of a needs analysi&hge systematic collection and analysis of all

! Pilot schools are encouraged to develop their ongligh language course, which is different from Ity
activity under the “international understanding’tié “period of Integrated Study” and required &vd annual
open classes to demonstrate and share their dumalevelopment.

* Typically one school per 40 elementary schoolsuthout Japan is selected as a hub school (or rsodebl) by
MEXT. At these schools, English activity is contkatduring the “period of Integrated Study”, anéytheceive
financial support to supply materials from govermin&hese hub schools have ATLs in every lessamh tlais year
(the 2008 fiscal year), they are using trial vamsiof “English Notebook”, and report to MEXT thesage and
suggestions for revision.
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subjective and objective information necessarydiing and validate defensible curriculum
purposes that satisfy the language learning reapaings of students within the context of
particular institutions that influence the learnargd teaching situation” (p. 36). The outcome of
a needs analysis should be a list of goals ancttgs for the parties involved, which should
“serve as the basis for developing tests, matetied€hing activities, and evaluation strategies,
as well as for reevaluating the precision accuaddie original needs assessment” (Brown,
1995, p. 35). Some studies have confirmed thakedsanalysis can best be implemented in
curriculum development (Bosher & Smalkowski, 206Raudron, Doughty, Kim, Kong, Lee, J.,
Lee, Y., Long, Rivers, & Urano, 2005).

Bosher and Smalkowski (2002) conducted a needysisa@nd developed a course called
“Speaking and Listening in a Health-Care Settitggassist struggling English as a Second
Language (ESL) students attempting to enter heatbprograms at a private college in
Minneapolis, Minnesota. The lack of academic suet@sESL students enrolled in the nursing
program at the College of St. Catherine lead tmatepth needs analysis pinpointing that a
communication course needed to be designed tathede students. In their study, the needs
analysis consisted of interviews with a directod &culty in the nursing program and students
in first year courses; questionnaires asking sttsdaimout the difficulties they were experiencing
in the health-care program; and observations of &8dents at different stages of program in
lab and clinical settings. Based on the findingthefneeds analysis, the researchers concluded
that different forms of communication were the gesiconcern (e.g., understanding clients,
understanding instructors’ directions, communiaatifearly and effectively, and listening
carefully to client information). As a result, theurse “Speaking and Listening in a Health-Care
Setting” was designed. The course materials antdadstwere selected based on the findings of
the needs analysis. The course had evolved ows ff@ars since a pilot course was offered in
Spring 1998 in response to an assessment of thetigbness of the course. Bosher and
Smalkowski (2002) reported that the course has legnsuccessful in helping students learn
how to communicate effectively in health-care sefi

Similarly, Chaudron et al. (2005) conducted a tagked needs analysis for Korean as a
foreign language program at the University of HavediManoa (UHM). The researchers
focused on target needs to develop prototype taskéinstruction rather than developing an
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entire curriculum. According to unstructured intews with instructional staff and with a

random sample of students and to a student quesiiecreated based on those interviews,
more than 90% of students studying Korean at UHMdleeady been and/or planned to travel to
Korea for various reasons such as academic, odoapitreligious, and social purposes. One of
the most prominent reasons for learning Koreanhedter communication when they go to
Korea on vacation. Therefore, two target tasks waatified: “following street directions” and
“shopping for clothing” based on the needs analfsi233). The researchers further
investigated the target tasks by collecting andyairey target discourse samples gathered in
Waikiki, Hawaii, and Seoul, Korea. As a result,r&an Task-Based Language Teaching
modules were designed and developed. In theil@r@haudron et al. also described how needs
analysis data can be used in task-based mateeatsappment as stage one of their project which
covers all six components in the design, implentertaand evaluation of a program: needs
analysis; syllabus design; materials developmepthodology and pedagogy; testing; and

evaluation.

Needs Analysis for Various Language Programs

Since needs analysis serves as an important isigplin curriculum design for further
development of teaching materials, learning aegijttests, program evaluation strategies, and
so forth, there is an impressive amount of reseancheeds analysis in the language teaching
field. Recently, a considerable degree of empHhasssbeen placed on needs analysis for English
for Academic Purposes, English for Business Pupas®d English for Specific Purposes
(Bosher & Smalkoski, 2002; Brown et al., 2007; Cog) 2007; Edwards, 2000; Jasso-Aguilar,
2005).

Cowling (2007) conducted a needs analysis and degig syllabus for an intensive English
language course for the Japanese industrial firitgulishi Heavy Industry (MHI) in Japan. The
company has many plant building and maintenanceacs overseas. Therefore, English was
important for engineers who needed to converse fartfign clients and suppliers. The target
group of learners was first to third year employe@bs would be assigned to the field or
department in their fourth year. The course wasfouthree days, three times a year for a period

of three years. Thus, all new employees would cete total of nine three-day intensive
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courses in their first three years at MHI. A braédgjective for the communicative business
English course and required topics such as meetugéness telephone skills, and business
presentations were set by MHI. Information gathggenmethods included interviews with staff
from the training section of MHI, interviews withriguage teachers, interviews with target
learners (MHI employees), and a structured opere@odiestionnaire for students to complete
with their senior employees. Based on the resiiltiseoneeds analysis, Cowling designed two
syllabi: the notional-functional syllabus and tletent or task-based syllabus. The notional-
functional syllabus was employed for the first hafltourse allowing more structured lessons
which is the approach familiar to the learners.nTtiee content or task-based syllabus was
employed for the second half of the course progdéaarners with the opportunity to practice
their English in real situations. Cowling concludédt the needs analysis fulfilled the conditions
set by MHI and provided English training for thareers that would be useful for their business
workings.

In an unpublished study by a group of studenth@atuniversity of Hawai‘i at Mnoa (UHM),
researchers described the process of developiegyhttweek intensive English course from
scratch for first-year students from the Facultyv@hagement Science at the University of Ubon
Rajathanee in Thailand in preparation for Englisgsdiam instruction (Brown, Choi, de los Rios,
Ise, Kang, Kim, Ng, & Toku, 2007). They conductedesds analysis to identify what faculty
members thought their students needed to learr, siiis students thought they needed to
improve, and what administrative staff thought pihegram should achieve using various
methods of information gathering. Based on theifigd of the needs analysis, they developed
reading, writing, and speaking and listening cosingigh the following objectives: comprehend
academic reading materials, write essays, undefsteademic lectures, participate orally in
academic activities, and conduct academic presensatDuring the summer of 2007, the
intensive English courses were implemented, anddhbeses were modified by another group of
UHM students in the summer of 2008 based on fughegram evaluation and needs analysis
conducted after the first year. That year, clags=® offered not only to first year students but
also to second year students and beyond. The im&eBaglish courses have been successful,

and will be offered again next summer.



KUSUMOTO — NEEDS ANALYSIS FOR JAPANESE ELEMENTEROGSL TEACHERS 6

Moreover, Teaching English to Speakers of Otheguages (TESOL) literature has widely
discussed the value and importance of a needssasaljlanguage program and curriculum
development for foreign language programs, sudkoasan as a Foreign Language and
Japanese as a Foreign Language, in addition toderag a Second Language (ESL) and English
as a Foreign Language (EFL) contexts (e.g., Chawelral., 2005; Ilwai, Kondo, Lim, Ray,
Shimizu, & Brown, 1999). However, needs analysisligts on teacher training have rarely been
reported in the literature. Yang (forthcoming) séadstudent-teachers’ needs for the teacher
induction practices in a U.S. university Englishgaage program. She reported the findings of
the needs analysis to the administrators of thdigintanguage program, and the administrators
implemented a number of teacher induction prograamges for its improvement based on the
findings. She argued that it is important to idignieachers’ needs in order for the teacher
induction program to help teachers to get readyteir teaching tasks. As the studies reviewed
in this section suggested, needs analysis is aariamt first step for developing and improving
language programs, and such a step should be takevestigate teachers’ needs for English

education at elementary school level in Japan.

Background of English Activities at the Elementa§chool Level in Japan

The Ministry of Education, Culture, Sports, Scieacel Technology (MEXT) in Japan
revised and implemented the Ministry’s new CourdeStudy, the national curriculum
guidelines, in 2002. The new Course of Study allelesnentary schools to introduce English
from the 3rd grade and beyond during the “periothtégrated Study’gougouteki na gakushu
no jikan). This study period was originally aimed at prongigreater autonomy and flexibility
to schools and teachers in designing their owni@dum. This is comprised of four main pillars:
information processing, environment studies, heatith welfare, and international understanding
(kokusai rika). These areas of study are scheduled during thedgb of Integrated Study,” an
average of three hours a week. MEXT suggests ¢heigin language, for all intents and
purposes English, can be included as a part afnat@nal understanding. However, they do not
stipulate that schools must teach English. Theegfile decision of whether or not to introduce
English in their classrooms and what to teach dépen the local governments’ and individual

school’s choice (Butler, 2004). There are no ddfigjuidelines for the elementary school English
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curriculum, which means that each school or honraerteacher decides what to teach
(Watanabe, 2006). Thus, English activities, suckoags and games, have been conducted as a
part of “international understanding” educatiorthe “period of Integrated Study.” Additionally,
many schools throughout Japan have started Eragisvities as early as thé' grade.

Currently, compulsory English education startshifirst year of junior high school. In
March 2008, the Central Education Council, an astyi®ody of the Japanese government,
officially announced that they decided to lower #ge at which English is taught as a
compulsory subject. Under this revision of Courk8tady, English will be implemented as a
compulsory subject for 5th graders and 6th gradethie 2011 fiscal year, but desirably starting
in the 2009 fiscal year. At elementary schoolsapah, the purpose is not to “teach” English in
elementary schools, but to provide “fun” time ingish and promote familiarity with
communicating with people from foreign countriebefiefore, there will be no textbooks even
though English will become a compulsory subjeceréhwill be a supplemental “English
notebook” to help teachers conducting lessons; kiewyé¢hey are not required to utilize it.
MEXT recommends having a foreign assistant langteageher (ALT) for team-teaching for all
lessons. Furthermore, no grading or evaluationtvéltonducted in the English classes.
According to MEXT, English at elementary schooldeshould be “experiential learning
activities that are suitable for elementary schstotients” (MEXT 2007). Thus, Communicative
Language Teaching (CLT) and Task-Based Languagehirgpa(TBLT) are highly promoted in
elementary school level despite the research fggdguggesting that many English teachers
experience difficulties with CLT and TBLT (Carle2902, 2003; Duff, 2001; Ellis, 1996; Ito,
2002; Hu, 2002; Jeon & Hahn, 2006; Lamie, 2001;iMp2004; Pon et al., 2003; Samimy &
Kobayashi, 2004; Singh & Doherty, 2004; Wada, 2002)

Purpose

The overall findings of existing studies indicatattadequate and appropriate teacher
training is key to success in language educatiané¥er, very little research is found regarding
teacher training; even less is found in the comé&knglish education in Japan. Responding to
the drastic change in English education at the eteany school level, the homeroom teachers’

needs should therefore be investigated.
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The primary purpose of this exploratory study waglentify what elementary school
homeroom teachers, who are not trained to teachdbngeed to learn in order to be able to
teach English to young learners. This study alswedito examine the homeroom teachers’
attitude toward the early English education poéoyg their own English proficiency. To these
ends, a survey questionnaire was administered.ufhrexamining the data that was collected
both quantitatively and qualitatively, the followimesearch questions (RQs) were addressed in
this study:

RQ1. What are teachers’ attitudes toward the damtylish education policy?

RQ2. What self-reported knowledge regarding eleargriEnglish education do teachers

possess?

RQ3. What problems or challenges do teachers fatieey teach English in elementary

schools?

RQ4. What skills and needs do teachers want toeaddn order to conduct English

activities?

RQ5. What additional training do teachers want?

METHODS

Participants

A questionnaire was written in Japanese and digetdrandomly to 34 public elementary
schools throughout Miyazaki prefecture, in the ket portion of Japan, where the researcher is
from. The target respondents were homeroom teaglterdhave conducted English lessons
during the “period of Integrated Study” at publieraentary schools. The participants’ profiles
are summarized in Table 1. Out of 600 copies thsted to 34 elementary schools, 263
responses were returned from 31 elementary scharuds?256 responses were chosen as valid
data. After excluding all the responses that wessimg more than five Likert-scale answer
items, a valid response rate of 42.7% remainedth&llparticipants were public elementary
school homeroom teachers ranging in age from g@srto 50s, and the majority were female
(63.7%). Over half of all respondents (62.5%) wheyeumn their 40s and 50s had studied English
in college more than 20 years ago.
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Table 1

Profiles of Respondents

Category Details

Total respondents 263

Valid respondents 256

Copies distributed 600

Total response rate 43.8%

Valid response rate 42.7%

Gender Male-35.9%, Female-63.7%, unanswered-0.4%

Age 20s-9.8%, 30s-27.3%, 40s-48.4%, 50s-14.1%,3ywaned-0.4%
Teaching experience* 1-24.6%, 2-30.1%, 3-38.7%.,5843 5-3.1%

*Teaching experience: 1. 1-10 years, 2. 11-20 yeéard1-30 years, 4. Over 31 years, 5. unanswered

Materials

The main data collection instrument for this papas a questionnaire written in Japanese
(see Appendix for the English language versiong @estionnaire was developed by the
researcher for a pilot study for the SLS 630 (Sddaamguage Program Development) course in
the Department of Second Language Studies at theskdity of Hawai'i at Minoa in the Spring
semester of 2008. The questions were chosen badedinstorming and discussion with a
Japanese classmate also enrolled in the Secondiaged’rogram Development class. Feedback
on the preliminary draft questionnaire was obtaifieth a colleague, who has taught English at
elementary school in Japan for more than 10 yeaudthe comments and suggestions were
incorporated into the final version of the springegtionnaire. The questionnaire data were
collected from schools throughout Japan. Basedhisrsmall scale pilot study and comments
and suggestions from another colleague, some afutbstion items were reworded, eliminated,
and added for the final version of the questiorenased in this study.

The questionnaire consists of two sections. Se&iaras designed to capture the
participants’ background information including teaxg experiences, the grades at which they
had taught English, their perception of their owrgksh proficiency level, whether they were
studying English in order to improve their Engligioficiency, and whether they have had

teacher training regarding teaching English to eletary school students. Section B was
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designed to capture the teachers’ attitudes towangtish education at the elementary school
level, their perception of the English abilitiegytthink are necessary in order to teach English,
and need for English teaching practice. | desighedjuestionnaire questions keeping Rossett’s
(1982, cited in Brown, 1995) five types of quessiom mind:
Attitude (see Appendix, Questions B3, B4, B6, B13):
What are the teachers’ attitudes and beliefs tdsv&nglish activities?

Abilities (see Appendix, Question A9, B1, B8, B9):

How proficient are the teachers in English? Wiedftieported knowledge regarding
elementary English education do they possess?

Priorities (see Appendix, Question B2, B5, B7):

What skills and needs do they want to possesddierdo conduct English language
activities?

Problemg(see Appendix, Question B10, B11):

What are the teachers’ needs, including in teritBesr English language proficiency?

Solutiong(see Appendix, Question B12):

What additional training do teachers want?

Teachers were asked to indicate their opinion éfpaint Likert scale (1=disagree, 4=agree)
for 39 items and to circle items from the givenicke for two questions. There were also six
open-ended questions. Teachers were not askedumeitheir names or the names of their
schools. However, if they agreed to participattunther studies, they were asked to provide

their e-mail addresses.

Procedures

The final questionnaires were distributed to 34ligidlementary schools in four cities and
four towns in the Miyazaki prefecture of Japan dgrihe summer of 2008. In May 2008, the
researcher made phone calls to random elementaogplscand made appointments to meet
principals or vice-principals and to explain thegmse of the study. Some elementary schools
told the researcher to mail the questionnairebémtinstead of visiting due to the distance and
location of schools. As the result, questionnawese mailed to seven elementary schools and
brought to 27 elementary schools by the researdiien vice-principals or head teachers
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administered questionnaires in June and July o0820®&0 weeks after the first visit, the

researcher revisited the schools to receive thporeses.

RESULTS

All of the answers on the questionnaire were cddedquantitative and qualitative analysis.
As for any quantitative data, descriptive statstiere used. As for any qualitative data analysis,
the open-ended questions were translated and d¢obegeneral categories. In this section, the
results are presented in the following order: fisslocument analysis of the Course of Study is
presented to extract the government’s perspectimeghat knowledge and skills homeroom
teachers need in order to teach English at theezltary school level. Syllabi and lesson plans
which pilot schools posted on their school websitege also analyzed. Second, the Likert-scale
survey results (descriptive statistics) are presknt tables. Third, the responses to open-ended

guestions are also presented in tables and anatymdiatively.

Document Analysis
The course of study for foreign languag@®n March 28, 2008, the Japanese Ministry of
Education, Culture, Sports, Science and Techno|btiyXT) announced the release of the New
Course of Study. Under this revision of the Cowfs8tudy, English becomes compulsory for
Grades 5 and 6 by 2011. According to MEXT, the g@élforeign language activities are “to
promote greater understanding of languages andretdixperientially, to aim at cultivating
positive attitudes toward communication, and toatigy the foundation of communication skills
through experiencing the sounds of a foreign lagguyae., English) and basic expressions”
(MEXT, 2008). For the contents of English actigti¢the new Course of Study states that
instruction should mainly focus on the followingnts:
1. a. Experiencing the enjoyment of communication mglsh;
b. Listening and speaking English actively;
c. Knowing the importance of communication throleyhguages.

2. a. Knowing the difference between the Japalaegpiage and foreign languages and to
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realize the interesting aspects and richness datiguage along with familiarization
with English sounds and rhythm;
b. Knowing the differences in customs and life estybetween Japan and foreign
countries and to know that there are the varioustpof view;
c. Deepening understanding of cultures througlee&pce with foreign people.
Some examples of language use situations givdmeilCourse of Study are as follows: greetings,
self-introductions, shopping, eating, giving difens, home life, learning and activities at school,
giving opinions, expressing feelings, reporting$aetc. (MEXT, 2008).

As can be seen, the goals, objectives, and cordsrgs/en are vague and unclear.

Syllabi and lesson plang also examined some curricula that pilot schoolsted on their
websites. The number of hours of English instructad the curriculum depend completely on
the preferences of each school and the local gowenh Most of the syllabi are topic-based, and
greetings, self-introductions, weather, colors, ham, body parts, fruits, animals, and sports are
popular topics.

At ljiraminami pilot Elementary School in the ceasitdapanese prefecture of Gifu, 35 to 38
hours per year of English activities were conduéteall grade levels in the 2007-2008
academic year, with different syllabi for each gréelvel. Although some topics overlap across
the grade levels, the target language is diffefiettieved from http://www.ip.mirai.ne.jp/~ijira-
minamisyo/). Similarly, Kurita Elementary SchoolHliiroshima prefecture had an average of 35
hours per year for all grade levels in the 2007&8€ademic year. This school also uses a topic-
based syllabus. While topics are the same for geadte level (Grades 1 and 2, 3 and 4, and 5
and 6), each grade level has different target lagguand activities (retrieved from
http://www.city.shobara.hiroshima.jp/shinshi/kakabpage/kyouikuiinkai/kyouikusidou/english
/eigokatudo_gakunen.asp). A major critical findfrmm the document analysis is that it seems
that there are no consistent objectives or outcdorate English activities. Although each pilot
school seemed to have internal consistency ancesequn their syllabus across the grades
within the school, the difficulty of the target Gumge varies from school to school. For example,
the target language for Grade 3 at one schookisithple question “What fruit do you like? — |
like ~.” while other school’s target language foe tsame Grade 3 is the comparative “Which
fruit do you like better? — I lik&X better.” Thus, the document analysis confirmed wieat to
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teach and how much depends on each school andgoeatnment. It is difficult to identify what

homeroom teachers are expected to do.

Survey Data

Tables 2 to 11 summarize the descriptive statistitsopen-ended responses. The tables
show the statistics for each question: number sgarsesN), mean i), standard deviation
(SD), and percentages for who seleatisshgree slightly disagreeslightly agree andagree The
total number of responses gives an idea of how neaghers left each question blank. The
means are simply the mathematical average of gponses with 1 point assigned fisagree
2 for slightly disagree3 forslightly agree and 4 foragree Generally, the means signify that
any questions to which teachers responded dvithgree(1 point) would have very low means,
and any questions to which they responded agtee(4 points) would have high means, with
simpleslightly disagreg2 points) andglightly agree(3 points) responses falling in between. The
percentages selected for each of the possiblemsspdisagree slightly disagreeslightly
agree andagreeg provides a more precise idea of how the distrdoubf responses fell for each
guestion.

Attitudes Table 2 below shows teachers’ attitudes towargliEim activities. Although the
results show that many teachers enjoy teachingiginghd learning with their students (44.5%
and 69.1% respectively), there are many teacheosfedi pressure. 55.1% chd3esagreeand
Slightly Disagreeon item 3al like English and | enjoy teaching English to nydents 78.9%
feel that conducting English activities is a biggarden, and 61.0% think it is stressful. While
69.1% responded that it is pleasure to learn navgshwith their students, 30.1% think that
English is not needed at the elementary school.l&igure 1 shows the number of years of
experience for teaching English activities. The Neourse of Study was implemented in 2002,
and it has been six years since English activitietng the “period of Integrated Study” was
officially started. As can be seen in Figure 1, yn@achers have been conducting English
activities since 2002 and even before 2002 althahglamount of class time per year varies
from school to school. While only 13.3% of teachenswered that they dislike English through
their experience of teaching English, 60.2% stillfresistance to English. Moreover, many
teachers reported that they have not improved greimunciation and listening abilities and
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communication skills with foreigners even thougéytisaid it is pleasure to learn new things
with their students. Thus, the results reveal thatteachers’ attitude toward the English
activities is not so positive.

Table 2

Teachers’ Attitudes Towards English Activities

N M SD Disagree  Slightly Slightly Agree

Disagree Agree

Frankly speaking, | feel the following about teaching
English at the elementary school level:

| like English and | enjoy teaching English to mydents 255 2.40 0.81 129 42.2 36.7 7.8
It is pleasure that | can learn new things withstydents 254 2.780.71 4.3 25.8 57.0 12.1
| have a bigger burden in preparation due to thitiadial 255 3.11 0.80 31 17.6 441 34.8
subject

| am struggling to teach English because it ismpt 255 2.85 0.93 6.6 32.0 30.9 30.1
specialty

| feel that English is not needed in elementarystlevel 253 2.22 0.93 215 47.3 16.8 13.3
Through my experience of teaching English,

My feelings of resistance to English have decreased 253 2.31 0.76 12.9 47.3 33.6 5.1
| improved my pronunciation and listening ability 52 2.03 0.67 19.1 50.4 18.4 2.0
| became interested in foreign countries 253 2.4977 10.2 37.1 445 7.0
| gained communication skills with foreigners 253.12 0.74 17.2 50.4 28.1 3.1
| dislike English now 250 1.840.75 33.2 51.2 9.0 43

Experience of Teaching English Activities

60
50
40 i
30 1

Semm WHUARHT

Number of years R\

Number of respondet

o

Figure 1 Experience Teaching English Activities
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Table 3 below shows the perception of what levetmglish proficiency is needed for
elementary school teachers to teach English. Tteestews interesting results because they are
somewhat contradicting. For example, the respoiasitgsm 6¢ in the table show that 68.8% of
teachers believe that they do not need to haveeasbkie pronunciation. However, 50% of
teachers chosdisagreeandslightly disagredo item 6d:if | can communicate with foreigners,
Japanese accent is not a problemhich implies they believe that a Japanese agsenproblem.
Therefore, the responses indicate that nativegrk@unciation is not necessary, but a Japanese
accent is perceived as problematic. Question igem$&b and 6e indicate that many teachers
think English proficiency such as being able to oomicate with foreigners in English is
necessary to teach English (74.3%stightly agreeandagree and yet still think that knowing
simple classroom English expression is enough #638slightly agreeandagreg. 82.0% of
teachers chosdisagreeandslightly disagredo item 6eEnglish proficiency is not so important
which implies that they believe that it is impottafhe discrepancy seems to suggest that
teachers are not clear how proficient they nedzktm order to teach English.

Table 3
Teachers’ Perception in English Ability

6 | believethat | need these proficiency skillsto N M SD Disagree  Slightly Slightly  Agree
teach English: Disagree  Agree

a Language proficiency to be able to speak with 256 3.02 0.82 35 223 43.0 31.3
foreigners in daily life

b  Knowledge of simple classroom English 255 276 0.76 3.9 324 47.3 16.0
expression is enough

¢ Native-like pronunciation 256 218 0.77 17.6 1.5 26.6 4.7

d If | can communicate with foreigners, the 255 2.53 0.81 9.0 41.0 37.9 11.7

Japanese accent is not a problem

D

English proficiency is not so important 253 1.830.78 36.7 453 13.3 35
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Abilities. When the teachers were asked to identify how geegeive their English language
proficiency, only 14 (5.5%) out of 256 teachersomtgd that they think they have sufficient
ability to teach English at the elementary schewél as can be seen in Table 4. 77 teachers
(30.1%) answered that they do not think their Estgdbility is sufficient but responded that they
have no problems conducting lessons. 123 (48.08igated they are not confident enough with
their English, and they are anxious about teackimgjish. 40 (15.6%) have no confidence in
their English ability at all and feel pressuregach English. Two respondents did not answer
and left the question blank. Thus the questionrmasponses revealed that more than half
(63.6%) of homeroom teachers are not confident thigir English, and they would rather not
teach English. In an open-ended question, many¢eacommentedEnglish experts, not
homeroom teachers, should teach Englishbelieve that this is a very natural and hdnes
feeling because homeroom teachers are not traneéch English. As a result, the majority of
teachers play English games and sing English samgsain activities (96.9% and 88.3%,
respectively), which do not require much Englisbafng as opposed to reading English picture
books, for their lessons as presented in Tablee&dRg English picture books akamishibai
(picture-story show) is the lowest in rank of coaciga activity but the highest in rank that
teachers want to try in their class.

Table 4

Teachers’ Perception of their English Proficiency

What do you think about your English ability? N %
1 | have sufficient ability to teach at the elenaptschool level 14 5.5%
| do not think it's sufficient enough, but | hane problem conducting lessons 77 30.1%
3 I am not confident enough with my English, arain anxious about teaching 123 48.0%
English
4 | am not confident at all, and | feel pressuréech English 40 15.6%

Total 254 99.2%
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Table 5

Teachers’ Preference of English Activities

Activities Rank Havedone% Rank  Wanttotry %
Playing English games 1 96.9 8 14.1
Singing English songs 2 88.3 8 141
Playing with words (i.e., tongue twister) and clsant 3 63.3 6 22.3
Memorizing and performing simple conversations skits 4 55.9 7 17.6
Role-playing (i.e., salesperson and customer) 5 1 44. 3 34.8
Introducing other countries’ holidays and festiv@le., Halloween, 6 254 4 33.2
Christmas, etc.)

Introducing various languages (i.e., greetingsirgsy etc.) 7 25.0 5 29.3
Introducing various foreign foods (i.e., showingtpres, tasting, etc.) 8 18.4 2 36.7
Reading English picture books akamishibai(picture-story show) 9 8.6 1 41.4

Priorities. The elementary school homeroom teachers’ przatitbns of which English skills
are necessary to teach English were obtained istignes. As indicated in Table 6, many
teachers want to improve their speaking, listenamgl communication skills for more natural
communication with ALTs as shown by the high madh ¢f 3.55. English pronunciation is
another skill which many teachers want to impravee results indicate that most teachers
agreed that they want to improve their oral prefndy, resulting in a narrow standard deviation
(SD=0.63-0.66). On the other hand, the medmysrelated to reading and writing skills are
relatively low, 2.78 and 2.56, repectively. Thisuk appears to be consistent with teachers’
desired levels of proficiency in Butler's study (20 which reported elementary school teachers’
self-assesed and desired levels of English proftgieTeachers deemphasize written language
instruction. The results suggest that the teadreraware that the focus of English activities at

elementary school level is communicative competence
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Table 6

Teachers’ Priority in English Ability

5 Toteach English, | would liketo improvethe N M SD Disagree  Slightly Slightly  Agree
following skills Disagree  Agree

a Pronunciation 254 334 074 2.0 105 383 448

b  Speaking skills 256 3.55 0.65 1.6 3.9 320 256

¢ Listening skills 256 3.55 0.66 1.2 5.9 30.1 62.9

d Reading skills 251 2.78 0.78 35 33.6 422 881

e  Writing skills 251 2.56 0.76 51 44.5 36.7 171

f  Communication skills for more natural 252 355 0.63 1.6 2.7 34.4 59.8

communication with the ALT

Question 7 in Table 7 was designed to itemizeehelters’ needs for English teaching
practices in addition to needs for improving thHenglish language abilities. As can be seen,
many teachers want to know games, songs, and uss$an plans, with high means of 3.52,
3.41, and 3.52, respectively. It seems that teacliant to know practical teaching activities and
lesson plans that they can adopt in their classsodimis can be interpreted to mean that many
teachers are spending a lot of time and are singyglith planning and preparing for their
classes, therefore, they want to know lessongdihaibt require a lot of preparation time. This
corresponds with what teachers said in the operdgdestion. As presented in Table 8, the
most frequently noted challenge is to engareparation timeincluding meeting with an ALT.
The second most frequently noted difficultymaterial Some teachers said there is not enough
material available, and some said they do not khow to use the material even if it is available.
Thus, many teachers chamgreeandslightly agreeon items about how to use and how to
choose materials (item 70 and 7p and 75.4% anda, #espectively). However, they gave
lower priority to knowing how to develop their masds with the relatively low mean under 2.48.

The results also indicate that teachers are mostectned about young learners’ development.
94.5% of teachers choasgreeandslightly agreeon item 7eEnglish activities suitable for the
developmental stages of childremd 92.2% chosagreeandslightly agreeon item 5m:English
language pedagogy that suits young learn&rsey also gave a higher priority to learning about
how to develop lesson plans and curriculum on itég)srh, and 7i with relatively high means
and narrow standard deviatiad£ 3.23,SD=0.71;M=3.18,SD=0.69; andVI=3.15,SD= 0.72,
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respectively). This suggests that teachers areetnad about their current teaching practices,
related to how most schools and teachers adopusatesson plans released by the pilot schools.
They feel they should stop simply using other stia@urriculum and need to start adapting or
developing curriculum to suit their own studentséds and abilities. | think this is a very

positive attitude. Teachers’ voices are not takeo account in decisions related to language
policy, and teachers cannot easily do anything atheugovernment’s decision. Thus, it is
necessary for the teachers to have a positiveidgtioward the changes in order for the new
policy to be successfully implemented.

On the other hand, teachers gave a lower priasitgdrning about teaching theories with a
low mean of 2.33 on item 7iptroduction to second language acquisition thednyaddition,
perhaps surprisingly, some teachers did not agpeekhowing the cultures of other countries is
important, and the mean of item #ethodology of cross-cultural understandiagnly 2.69.
English activities are included in the internatiomaderstanding pillar of the “period of
Integrated Study” with the aim of promoting intetaual awareness. | believe that cross-cultural
understanding is an important aspect of internatianderstanding. Even though the mean of
item 7d:culture of foreign countriess relatively high 1=3.51,SD=0.63) and teachers think
knowing the cultures of other countries is impott#rthey do not know how to teach cross-
cultural understanding, it will not meet the goallshe English activities. It may imply that the
teachers’ understanding of the purposes of Englikltation at the elementary school level
varies individually. It cannot be generalized witiis small sample, but it corresponds with what

teachers said in the open-ended questions and wtegmiew during the Spring 2008 study.
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Table 7

Teacher Priority in Teaching Practice

7 Toteach English more effectively, | would N M SD Disagree  Slightly Slightly Agree
liketo know/learn the following better: Disagree  Agree

a Useful games 256 3.52 0.62 1.2 3.5 37.1 58.2

b  Easy English songs 255 341 0.67 1.2 6.6 42.2 49.6

¢ Useful lesson plans 256 352 0.65 1.2 51 434. 594

d Culture of foreign countries 254 3.03 0.63 0.8 16.0 62.1 20.3

e English activities suitable for the developmental 255 3.51 0.63 1.2 3.9 37.5 57.0
stages of children

f  Websites for useful teaching materials 254 3.170.81 2.7 18.0 38.3 40.2

g How to make an one-hour lesson plan 255 323 107 20 10.2 50.4 37.1

h  How to link units and lessons across classes 253.18 0.69 2.3 9.8 55.1 32.0

i How to develop a one-year curriculum 255 3.15 720. 23 125 53.1 31.6

j  Introduction to second language acquisition 254 2.33 0.79 13.3 46.9 32.4 6.6
theory

k  Various English language pedagogy 254 2.90 0.80 4.3 24.2 47.7 23.0

| Methodology of cross-cultural understanding 256 .692 0.72 3.1 37.1 47.7 12.1

m  English language pedagogy that suits young 256 3.39 0.64 0.4 7.4 45.3 46.9
learners

n  How to conduct team teaching with the ALT 255 3.24 0.67 1.2 9.8 52.3 36.3
effectively

0 Useful teaching materials & tools (i.e., picture 255 2.98 0.73 1.6 22.7 51.2 24.2
books & videos) and how to use them

p How to choose materials 255 2.98 0.71 2.0 20.3 55.1 22.3

g How to develop materials 255 2.48 0.78 9.0 043. 38.7 9.0

r  The meaning and the purpose of English 248 2.61 0.79 7.4 34.8 42.6 12.1

education at elementary schools

Problems Table 8 summarizes the teachers’ difficultieprieparing English activities and
Table 9 summarizes the difficulties in conductiagdons. The most frequently reported
difficulties in preparing were related to mateaald time issues. Since there is no textbook and
no clear guideline for the English activity, homamoteachers need to make the decision about
what to teach. Teachers need to find and utiliaeliesng materials to aid their lessons. However,
many teachers reported that unlike pilot schootslarb schools where they receive budgeting
for English activity from government, there are anbugh materials. Homeroom teachers have
to make their materials such as picture cards asteps at their expense. One teacher wrote:
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We have an “English Room” at the school where Maasly worked. So, when we have an
English activity, we go to that room. And in themq there is a big world map, pictures, signs,
and flags of other countries on the wall. Theral® a magnet board map to teach directions,
plastic fruits and vegetables for grocery shoppiolg playing, and CDs of useful English songs.
But here, at my new school, there are only two aigtécture cards and one music box (chants
CD). | have to share them with 15 other teachens Sometimes | can’t use them because we
have an English class during the same period. Itdarow what | can teach without the visual
aids and tools.

Another teacher wrote:

English is not the only subject | am teaching. vé¢o prepare for other classes too. But
since there is no textbook and not enough materidave to spend enormous amounts of time
to make lesson plans and create picture cards, gamets, etc. | want to go to English
conversation school to learn English, but | haveinee for that, no time for preparation for
other subjects, and no time to talk to my students.

Without knowing what and how much to teach clearg without adequate teaching
materials, homeroom teachers are facing variotdigdliies in the classrooms. To my surprise,
many teachers were concerned about their pronumtjand some of them think that they need
to conduct lessons in English only. It may be naggeration to say that none of the English
teachers at junior and senior high schools aretaldenduct English-only lessons. Thus it is
almost impossible for elementary homeroom teadwecsnduct English only lessons. It seems
that there is misunderstanding or misinterpretatiowhat MEXT says about “communicative
language teaching.” Many teachers think that itmse&nglish only” or lots of native-like oral
input and one wrote | feel sorry for my students that | can’t providieetn with proper input,

because of my poor English proficiency and pronaiiamn.”
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Table 8

Concerns and Challenges in Lesson Preparation

Concerns and Challenges Frequency
Lack of materials 36
Lack of time 32
Material preparation 21
Lack of time for meeting/briefing with an ALT 15
No idea of lesson plans 8
Systemization of materials 5
How to make one-hour lesson plan 4
How to select effective games and activities 4
Lack of class time resulting in lack of memory reien 3
Leaving everything to an ALT (cannot conduct lessibtransferred to a school 3
where the ALT does not work)

Out-of-pocket cost for materials 3
How to communicate with an ALT for briefing 2
Need for useful guidelines and manuals 1
Lack of teacher training opportunities 1
Need for organized support to reduce homeroom &zacbverload 1
Need for an English expert for the homeroom teacteeconsult 1

Total 140
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Table 9

Concerns and Challenges in Conducting Lessons

Concerns and Challenges Frequency
Pronunciation 31
English proficiency 23
Ways to conduct team teaching with an ALT

No connections across lessons and units

Time management

Ways to communicate with an ALT for planning lessand briefing 6
Humdrum lessons, lessons in a rut

Lack of clear objectives and goals

Preparation

Too much to expect from homeroom teachers. Shaddamglish experts 4
English only lessons 3
Lack of class time resulting in lack of memory reien

Out-of-pocket cost for materials 2
Content of lessons may not suit the students'talailid interest 2
Leaving everything to an ALT. | cannot teach by sif/s 2
Lessons are fun but meaningless. 1
Some students have difficulties in Japanese. Theslyunderstand and 1
participate in the activities.

It is difficult to make students feel the relevaméespeaking English. 1
Perspective from 2011 (when English becomes mangato 1
Balance between English and Japanese 1
Class size (too many students) 1
Difference in students’ abilities 1
Confusing to know how and when to use the availaidéerials. 1
I do not motivate students because of my lack afidence 1

127
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Solutions When teachers were asked to identify whether thegived teacher training
regarding English education at elementary scha@l |06 teachers (80.5%) reported that they
received some sort of teacher training organizédeaschool, city, and prefectural levels. 48
(18.8%) reported that they never received teachering, and two participants left the question
blank. Most of the in-service teacher training idfeed in the questionnaire were held at
individual school level, and once a year for a dewgh hours during the longer summer or winter
break. Table 10 summarizes the contents of tedardiamg that participants identified. The
content most frequently taught at in-service teattaning included classroom English and
English activities followed by class observatiompen-school of pilot schools. It seems that the
purposes and value of English activities are reztéd as important matters in the teacher
training session, while some teachers seek for ebgalanation and guidelines for English
activities. This suggests that from the teachénitng, teachers learn something practical that
they can use in their classroom right away in ttesarching.

Table 10

Content of Previous Teacher Training

Content or Topic Frequency
Classroom English 54
English activities (games, songs, and chants) 48
Class observation at pilot schools 15
English conversation 10

Lesson plans

Trial lesson

Lecture

Training held by MEXT 2
Pronunciation 1
Socializing with ALTs 1

Total 158

From 158 responses, only ten topics were mentiéorgorevious in-service teacher training.
On the other hand, more various topics were idedtior future teacher training that teachers
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were interested in. These 19 additional topics weeationed from 185 responses and are
presented in Table 11. Although the most frequemiytioned topic was “game,” a total of 47
answers were related to teachers’ English profayiencluding pronunciation. Pronunciation

and English proficiency were identified as theidiffties in conducting lessons and these results
are listed in Table 9. The responses to teachédfgulties and their desire in the content for
future teacher training thus correspond with eablero

Table 11

Desired Content for Future Teacher Training

Content or Topic Frequency
Games 29
How to make one-hour lesson plans 28
Teaching methods 23
Language proficiency at the conversational level 21
Classroom English & teacher talk 14
Language proficiency in terms of the pronunciation 12
Developing an one-year curriculum 12
Motivating students 10
What and how much to teach 6
Sample lesson plans that can be conducted by arbomdeacher alone 6
Activity ideas (songs, chants, role plays, etc.) 6
International understanding, cross-cultural undeding 4
Best ways to conduct team teaching with an ALT 3
Purpose of English at Elementary level 3
Ways to create teaching materials 2
Connecting elementary school and junior/senior sigtool English lessons 2
Self-esteem/self-confidence 2
Everything about English education 1
Ways to social with foreigners 1

Total 185
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Principal Components Analysis

Principal components analysis was employed to tptterns in the questionnaire
responses. The number of components was determynexiamining the scree plot in Figure 2.
By looking for the natural bend or breaking pomthe graph where the curve flattens out, it can
be said that there were four or five componentslired in this survey instrument. Hence, | ran
the principal components analysis twice settingtinmmber of components extracted at four and
then at five. Then | compared the item loadinggatboking for the clearer structure pattern
with item loadings above 0.30 and no or few iteossrloadings as Costello and Osborne (2005)

suggested. As a result, it appears likely that tmmponents underlay this survey instrument.

Scree Plot

a-

Eigenvalue
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1234567 8 9101M112131415181718192021 222324 252627 282030 31323334 3536373839

Component Number

Figure 2 Scree Plot for the Pricipal Components Analysis

Table 12 presents the results of principal comptmanalysis after Varimax rotation (with
Kaiser normalization). The cut-point for componkatding was set at 0.30, and items with
loadings of 0.30 and higher are indicated withrasteand the highest loading for each variable
is indicated in boldface type in Table 12. Labelsthe four components were determined by
looking for common characteristics among the itewtsch had high loadings on each

component. Table 13 shows the results sorted bip#ungs on each component, and the
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common characteristics of the items that loadecerttzain 0.30 on the component are
summarized. The four components listed in Tabladc®unted for 46.5% of the total variance
of the response patterns.

According to the principal components analysis ltsshown in Table 12, questions
regarding how they feel about English activitied &ow it influenced them (3a to 4e) loaded
most heavily on component 3. Other questions sh@eaetewhat complex patterns. Some items
showed loadings over 0.30 on two components inidigdhat they were also related to other
subsections. For example, the loadings of the itdnvf, 7m, and 7n are very close on
components 1 and 2. The loading of item 7g is éx&oe same on components 1 and 2.

Table 13 shows the results sorted by the loadingsach component. The items 7a, 7c, 7b,
5¢, 5f, 7e, 5a, 7m, 7n, and 6e are all loaded aB&@ on component 1. These items are about
the practical knowledge and skill that teachersindgeerefore, it would be reasonable to label
component 1 as the “practical needs” componentil&iyy based on the loadings of 0.42 to
0.68 for items 71, 7j, 7i, 7k, 7q, 7h, 7p, 7r, 79, 7d, and 7f on component 2, it could be labeled
as the “pedagogical needs” component. Based oloddéngs of 0.43 to 0.74 for items 3 and 4
on component 3, it could reasonably be labeledatiguide toward English activity.” Based on
the loadings of 0.45 to 0.73 for items 5e, 5d,& 6a on component 4, it could be labeled
something like “unnecessary English proficiencyfomeroom teachers but favorable skills.”

Two items, 6b and 6d at the bottom of Table 13padidload above 0.30 with any of the other
items in this four-component solution. The commdies of 0.11 and 0.07 for these questions
indicate that this four-component solution doesexglain much for the variance in these two
guestions. They can be dropped from any furthesionss of the questionnaire. The patterns
found in this principal components analysis aréherr supported by the fact that each subset of

items produced high reliability as discussed inrtagt paragraph.
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Table 12
Four Component Analysis with Varimax Rotation
ltem  Statement Component
1 2 3 4 h?

3a | like English and | enjoy teaching English tg students -0.13 0.12 0.74* -0.16 0.60
3b Itis pleasure that | can learn new things withstudents 0.08 0.26 0.62* -0.10 0.47
3c | have a bigger burden in preparation due tathditional subject -0.20 0.07 0.43* -0.09 0.24
3d | am struggling to teach English because ibtsmy specialty -0.15 0.03 0.62* -0.24 0.47
3e | feel that English is not needed in elemensahool level 0.16 0.09 0.60* 0.01 0.39
4a My feelings of resistance to English have desgrda 0.07 -0.05 0.74* 0.10 0.57
4b I improved my pronunciation and listening ailit -0.03 0.02 0.74* 0.19 0.58
4c | became interested in foreign countries 0.15 0.03 0.65* 0.18 0.47
4d | gained communication skills with foreigners 0.07 0.00 0.70* 0.18 0.52
4e | dislike English now 0.20 -0.05 0.59* -0.16 0.41
5a Pronunciation 0.61* 0.00 0.18 0.40* 0.57
5b Speaking skills 0.71* 0.03 0.25 0.31* 0.67
5c Listening skills 0.72* 0.05 0.20 0.25 0.62
5d Reading skills 0.27 0.07 0.05 0.72* 0.61
5e Writing skills 0.14 0.13 0.09 0.73* 0.57
5f Communication skills for more natural communicatwith the ALT 0.72* 0.08 0.11 0.15 0.55
6¢ Language proficiency to be able to speak with fprers in daily lifi 0.28 0.21 -0.06 0.45* 0.33
6h Knowledge of simple classroom English expressiamisug| 0.23 -0.02 0.10 -0.22 0.11
6¢ Native-like pronunciatiol -0.08 0.23 -0.10 0.47* 0.29
6d If | can communicate with foreigners, the Japarsesent is not a proble 0.02 0.00 0.00 -0.26 0.07
6€ English proficiency is not so import: 0.38* 0.09 0.06 0.17 0.19
Tz Useful game 0.78* 0.13 -0.07 -0.14 0.65
7h Easy English song 0.75* 0.18 -0.09 -0.16 0.63
7c Useful lesson plai 0.75* 0.26 -0.11 -0.09 0.65
7d Culture of foreign countrie 0.3z 0.44* 0.00 -0.03 0.30
Te English activities suitable for the developmentabss of childre 0.69* 0.3¢* -0.10 -0.01 0.61
7f Websites for useful teaching mater 0.37* 0.42* 0.09 0.03 0.33
79 How to make an or-hour lesson ple 0.52* 0.52* -0.09 0.05 0.55
7h How to link units and lessons across cla 0.3&* 0.63* -0.08 0.00 0.52
7i How to develop a or-year curriculur 0.28 0.66* -0.02 0.03 0.52
7] Introduction to second language acquisition th -0.18 0.68* 0.17 0.07 0.52
7k Various English language pedag 0.11 0.65* 0.07 0.11 0.45
71 Methodology of cros-cultural understandir 0.05 0.68* 0.24 0.01 0.52
m English language pedagogy that suits young leg 0.47* 0.4¢€* -0.06 0.01 0.44
mn How to conduct team teaching with the ALT effeclj 0.47* 0.4¢* -0.04 0.16 0.45
70 Useful teaching matells & tools (i.e., picture books & videos) and hawse thet 0.22 0.49* -0.07 0.14 0.32
p How to choose materie 0.25 0.62* -0.03 0.17 0.47
7q How to develop materie -0.11 0.65* 0.22 0.17 0.51
r The meaning and the purpose of Erh education at elementary schc 0.0¢ 0.62* 0.12 0.05 0.4C

Proportion of Variance 15.62 12.55 7.72 5.25 46.53

*=Loading over 0.30bold= highest loading for each varible.

28
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Table 13

Four Component Analysis (after Varimax Rotationjt&bby Component

ltem  Statement 1 2 3 4 h?
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Ta Useful games 0.78 0.13 -0.07 -0.14 0.65
7c Useful lesson plans 0.75 0.26 -0.11 -0.09 0.65
b Easy English songs 0.75 0.18 -0.09 -0.16 0.63
5c Listening skills 0.72 0.05 0.20 0.25 0.62
5f Communication skills for more natural communicatwith the ALT 0.72 0.08 0.11 0.15 0.55
5b Speaking skill 0.71 0.03 0.25 0.31 0.67
7e English activities suitable for the developmkstages of children 0.69 0.36 -0.10 -0.01 0.61
5a Pronunciation 0.61 0.00 0.18 0.40 0.57
7m English language pedagogy that suits young égarn 047 0.46 -0.06 0.01 0.44
7n How to conduct team teaching with the ALT effiesly 0.47 0.46 -0.04 0.16 0.45
6€ English proficiency is not so importe 0.38 0.09 0.06 0.17 0.19
71 Methodology of cros-cultural understandir 0.05 0.68 0.24 0.01 0.52
7 Introduction to second language aisition theor) -0.18 0.68 0.17 0.07 0.52
7i How to develop a one-year curriculum 0.28 0.66 -0.02 0.03 0.52
7k Various English language pedagogy 0.11 0.65 0.07 0.11 0.45
7q How to develop materials -0.11 0.65 0.22 0.17 0.51
7h How to link units and lessons across classes 0.35 0.63 -0.08 0.00 0.52
(sl How to choose materic 0.25 0.62 -0.03 0.17 0.47
7r The meaning and the purpose of English educatieteatentary schoc 0.03 0.62 0.12 0.05 0.40
79 How to make an one-hour lesson plan 0.52 0.52 -0.09 0.05 0.55
70 Useful teaching materials & tools (i.e., pictbmoks & videos) and how to use them 0.22 049 -0.07 0.14 0.32
7d Culture of foreign countries 0.33 0.44 0.00 -0.03 0.30
7f Websites for useful teaching materials 0.37 0.42 0.09 0.03 0.33
4z My feelings of resistance to English have decre 0.07 -0.05 0.74 0.10 0.57
38 | like English and | enjoy teaching English to ntydent: -0.13 0.12 0.74 -0.16 0.60
4h I improved my pronuciation and listening abili -0.03 0.02 0.74 0.19 0.58
4d | gained communication skills with foreigners 0.07 0.00 0.70 0.18 0.52
4c | became interested in foreign countries 0.15 0.03 0.65 0.18 0.47
3d I am struggling to teach English because ibismy specialty -0.15 0.03 0.62 -0.24 0.47
3b Itis pleasure that | can learn new things withstudents 0.08 0.26 0.62 -0.10 0.47
3e | feel that English is not needed in elementarypstieve 0.16 0.09 0.60 0.01 0.39
4e | dislike English no 0.20 -0.05 0.59 -0.16 0.41
3c | have a bigger burden in preparation due tatiditional subject -0.20 0.07 043 -0.09 0.24
5e Writing skills 0.14 0.13 0.09 073 0.57
5d Reading skills 0.27 0.07 0.05 072 0.61
6C Native-like pronunciation -0.08 0.23 -0.10 047 0.29
6& Language proficiency to be able to speak with fgmers in daily lift 0.28 0.21 -0.06 0.45 0.33
6h Knowledge of simple classroom English expressianisug| 0.23 -0.02 0.10 -0.22 0.11
6d If | can communicate with foreigners, the Jagargccent is not a problem 0.02 0.00 0.00 -0.26 0.07

Proportion of Variance 15.62 12.56 7.72 5.25 46.53
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Reliability

To examine the consistency of the answers to tlestopns, the Cronbach alpha internal-
consistency estimate was employed. Cronbach atpHar(the whole questionnaire was 0.87. In
other words, these questions are about 87% relaatdeabout 13% unreliable. Since high
reliability for the whole survey could indicate thebsections in the questionnaire were not as
different as they were designed to be (Brown, 20Gt9nbach alphaj was calculated for each
of the four subsections as well. Cronbach alphddr those questions that loaded most heavily
on component 1 was 0.86, for component 2 was @o®@omponent 3 was 0.81, and for

component 4 was 0.74. These results indicatetimtuestionnaire was generally quite reliable.

DI SCUSSION

Gaps were found between MEXT aims and the realinglish activities at elementary
schools. The goals and objectives of English edutait the elementary school level, as well as
the frequencies and types of English classes affetay surprisingly from school to school.
This variation has a great impact on teachergualiis and anxieties toward, and readiness for
the implementation of the new Course of Study bi/22@ne teacher wrote:

The focus of the “period of Integrated Study” of prgvious school was health and welfare,
not international understanding. So, | have nevanealthis type of English activity, and | am lost

and confused. | don’t know what to do.

RQ1. What are teachers’ attitudes toward the edglyglish education policy?

As the questionnaire results show in Table 2, 788®ementary school homeroom
teachers feel that conducting an English actidts big burden, and nearly one-third of the
participants think that English is not needed atdlementary school level. The comments on the
open-ended questions illustrated the reasons.X¥@&n@e, many teachers were concerned about
students’ proficiency and ability in Japanese lagguand the negative influence of second
language learning on students’ first language agrent such aslapanese is more important
than English and “Students need to develop Japanese’fikdany teachers believe English can
be learned after the students fully develop thegirahese proficiency. Some teachers also believe
that there are more important issues to be taugit & moral education and the importance of
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life because of the increasing number of childremmitting suicide after being bullied.
According to the results of the questionnaire, ni@athers have a somewhat negative attitude
toward English as a mandatory subject. Even thaagi few in number, there are still some

teachers who strongly believe in the necessityadfyéenglish education.

RQ2. What self-reported knowledge regarding elenaaptEnglish education do teachers
possess?

Teachers know English games and songs that theyti&e in the class as shown in Table 5.
One teacher commented that he always starts arsdcéags with singing songs and usually
playing two or three games in one lesson. On therdiand, another teacher said:

We had an instructor from the city board of edumatior our in-house teacher training
session, and we learned how to use chants wittothie of fruit. | used the chants for my Grade
2 students, but other teachers did the same lesgbrupper graders, too. So, everyone was
doing the same lessons after the training becausievtas what we learned at the training. It'd
be useful if we learned activities for differenaide levels or how to make it more challenging to
upper graders’ levepersonal communication, March 25, 2008).

Therefore, it seems that teachers do not have §ingedagogical knowledge such as the

teaching methods suitable for young learners & reint stages.

RQ3. What problems or challenges do teachers fas¢heey teach English in elementary
schools?

In an interview | conducted in the spring of 2008e teacher saidldon’t know what and
how much to teach. The objective is supposed tbébtamiliar with foreign languages,” but it
is too ambiguous. We play games and sing songa dsatarnational understanding”
curriculum, but is playing English games really teémnational understanding?” It seems like the
period is just “play time” with no clear objectivesd goals. The course of study doesn't give a
definition of “international understanding” eithgjpersonal communication, April 1, 2008).

It seems that this comment corresponds with thdirfgs of the current study. The most
critical problem is lack of tangible guidelines NEXT. Since most teachers do not have a clear

idea of the leaning objectives and goals, theygsirito decide what to teach and how much to
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teach it. These problems lead to another challémgemost teachers identified in Table 8: a lack
of time and materials. They have to spend tremesnidmwounts of time on making lesson plans

and preparing materials, which creates a heaviek \ead.

RQ4. What skills and needs do teachers want to &ddrin order to conduct English activities?
Over 60% of the homeroom teachers are not confidethieir English proficiency as shown

in Table 4. They also feel that a higher levepadficiency is necessary to communicate with

ALTs as shown in Table 6. Many teachers want tarawp their English proficiency in order to

effectively conduct team teaching lessons with Abf$o conduct lessons by themselves.

Teachers gave a higher priority to learning abawt ko develop lesson plans and curriculum as

can be seen in Table 7. Therefore, it can be kaidkéachers also want to gain both practical and

pedagogical knowledge about language teaching.

RQ5. What additional training do teachers want?

In addition to English language lessons to impribngr own English proficiency, as can be
seen in Table 11, many teachers said they waetto lhow to make a one-hour lesson plan
using effective activities which suit students’ldigis and interests and want to learn how to

carry out the lessons with confidence given theirent English proficiency.

CONCLUSIONS

Implications

The results of this study suggest that thedimpn decision by MEXT to implement
compulsory English education at the elementary@dewel in Japan has not been very
impressive thus far. From the survey questionnaican see that many elementary school
homeroom teachers lack confidence in conductindi&ingessons, and not all teachers have
positive attitudes toward the early introductiorEoiglish instruction. Whether or not English
activities during the “period of Integrated Studgem unproductive, the decision was made that
English will be taught as a compulsory subjectgi@des 5 and 6. Therefore, it is necessary for

teachers to have a positive attitude toward thegbsin order for the policy to be successfully
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implemented. If MEXT and local governments exptasiter understanding of homeroom
teachers’ difficulties and provide more necessappsrt from financial support to teacher
training opportunities, positive attitudes amonracteers may follow.

Most of teachers at least have positive attitudestd gaining pedagogical knowledge as
well as improving their English language abilitiemwever, the questionnaire results and the
interview data from an unpublished spring 2008 piedealed that teachers are not provided
adequate teacher training. From the interviewsuldalso tell that elementary school teachers
are struggling with the lack of tangible objectivasl guidelines for what they are expected to do.
If Japan wants to be successful in elementary sdfroglish education, steps should be taken to
ensure that teachers are ready for the innovatidrage adequately informed and trained. The
overall findings of this study suggest that thef@ssional development needs can be approached
from two perspectives: (a) the target language s\éeal, to improve and maintain teacher
English proficiency) and (b) the pedagogical negés, to gain knowledge and skills for
language teaching).

With regard to the target language needs, undeemueducational policies emphasizing oral
communicative instruction, improving teachers’ jcigincies appears to be especially urgent.
Nevertheless, this might be too much to ask of elgary school homeroom teachers. It seems
very difficult for them to learn new things whileagaging in their daily routine of classroom
teaching. Butler (2004) suggests the need for 8pegiidelines that indicate the degree of
English proficiency necessary to teach at the eteang school level in Japan. Such guidelines
will help curriculum designers of teacher traintoglevelop appropriate learning objectives for
target language needs. Furthermore, as Nunan (2@83uggested, for elementary school
teachers in EFL contexts such as Japan, nativatimedike proficiency is not necessary. |
strongly believe that concepts such as World EhgiJWE) and English as a Lingua Franca
(ELF) should be introduced to all teachers andgprotve teachers at elementary schools. |
believe that raising their awareness of such casogil help reduce teachers’ anxiety about
their English proficiency. In addition to introdag the concepts, the same effect can be
achieved by hiring non-native English speakinglieas as ALTs as excellent role models of
WE/ELF users. Welcoming various varieties of Erglisthe English classroom may be the first

step towards achieving successful internationalmamication.



KUSUMOTO — NEEDS ANALYSIS FOR JAPANESE ELEMENTEROGSL TEACHERS 34

As for the pedagogical needs, with the introductb&nglish at the elementary school level,
teachers need special training in the needs ofgedearners. Curricula, teaching methods, and
materials should meet the needs of the learneadgfefent ages and at different stages.
Therefore, teacher education programs should déallanguage teaching methodology
appropriate to a range of learner ages and sthfjeBeve that it is essential for teachers to know
how to localize the existing curriculum to makétiin their particular contexts. When taking
into account that one of the major reasons for ceesssful innovation is deeply related to a lack
of teacher knowledge and confidence, much condiderahould be given to overcoming
potential obstacles that teachers may encountéeiclassroom.

Lastly, MEXT needs to develop clear learning obyes and detailed guidelines for what
should be taught, including why and how, and akseds to make these guidelines available to
all teachers and schools. Overall, MEXT has beey general in its guidelines about what
should be done in English activities and theirar@gie for them. There is no textbook, and there
will be no textbook, but MEXT is currently workiran developing an “English notebook” as a
supplement. This “English notebook” however is regjuired. So, there will be no teachers’
guide for how to utilize the notebook. Without exftldirection, the homeroom teachers’
struggles will not be addressed.

Despite the relatively small scale and scope afshidy, its implications apply to other
contexts of public elementary homeroom teacheris Jtady illustrates the complex and
undeveloped context of teacher training in Japampkcted that teachers urgently hope to
improve their English proficiency due to the empfi@s communicative instruction at
elementary school level English education. In addito improving communicative English
skills such as speaking and listening, it appd@astthe teachers’ immediate need is to acquire
practical knowledge which is directly connectednvitieir daily teaching practices such as
effective methodology and curriculum developmemtmly opinion, it is premature to make
English a compulsory subject at the elementaryadewel or even to introduce English
activities as a result of knowing the difficultigsat homeroom teachers are facing. The teachers
face the prospect of starting one hour per weedoofpulsory English class from April 200Q9.

have no doubt that the teachers who participatéaisrstudy will need much support to make an
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effective and organized curriculum that actualpde to English learning and to other goals for

intercultural understanding.

Limitations and Suggestions for Future Research

It is important to note that triangulation in tistsidy was somewhat limited. Although
document analysis was employed and data were athtyzantitatively and qualitatively, it
would have been interesting to have class obseratnd interviews or meetings with
instructors of teacher training. It is also impattt recognize that the samples and the timing of
the study of homeroom teachers’ needs were somasshéversial. Nevertheless, these issues
have raised several important questions which riather research.

In some schools, ALTs come to every class. Thesieétdomeroom teachers working in
such schools may differ from the needs of homerteanhers who rarely work with an ALT. In
the former group of teachers, they may want to khow to conduct lessons by themselves in
preparation of transferring to other schools, duthé periodic and mandatory school transfer for
public school teachers when ALTs are not availfdrevery class. On the other hand, the latter
group of teachers may want to learn how to effetyiconduct team-teaching with ALTs. Thus
the homeroom teachers’ needs may be different digpgon the schools’ situation.

In terms of timing, the condition for English Adties will change greatly in a couple of
years. Many homeroom teachers in this study saitittiey have difficulties deciding what and
how much to teach. They may heavily depend on usiagEnglish Notebook” which will be
distributed to all schools as a supplement for &sgland 6 when English will become a
mandatory subject officially in 2011. Using the ‘tffish Notebook” may reduce teachers’
preparation time for planning lessons. Some mayheséEnglish Notebook” as a textbook.
Then the needs of homeroom teachers identifiedisnstudy will likely change once they start
using the “English Notebook.” One anticipated nedtibe how to use the “English Notebook”
and how to link lessons for Grade 4 and below beedloe English Activity is still a part of the
“period of Integrated Study.” Therefore, it would Worthwhile to conduct needs analysis
targeting teachers at hub schools where teacheenapuraged to use the preproduction

“English Notebook” prior to the nationwide distriilmn. Accordingly, needs analysis should be
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conducted repeatedly with different methods anttunsents in order to meet teachers’ needs at
different times.

The design of this study and the questions in tlestjonnaire are rather exploratory in
nature. It attempts to examine elementary schowmiéroom teachers’ needs and wants. Two
main conclusions can be drawn from this researncht, Romeroom teachers at public
elementary schools are not provided enough teacdiamg opportunities, and adequate training
on various topics based on the needs of teacheudcshe provided. Second, MEXT should
organize systematic support with selected pilobsthand hub schools and non-selected
ordinary schools in order to fully utilize the assand study outcomes seen at those schools.
Those schools are supposed to take the rateodlielschools and to share information; however,
comments from the questionnaire revealed that neaghers at ordinary schools do not even
know which schools were chosen as hub schools.rdowpto the comments from the
guestionnaire, it seems that teachers who tramesférom those pilot schools and hub schools
have been sharing their experiences with teachéheia current schools. If a more active
initiative could be taken by those schools andhees; they can play an increasing role as a
leading school.

The first step for developing a teacher traininggoam for elementary school homeroom
teachers was taken by identifying their needs hed tlassifying them into types of needs.
Further studies on teachers’ needs should be paditsumeet the various and constantly changing

teaching conditions and situations.
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APPENDI X

Questionnair e on English Education at the Elementary School L evel

A. BACKGROUND INFORMATION

Please circle the appropriate response and/an fiie blanks below:

1.

o0k wN

© N

10.

11.

12.
13.
14.

15.

Sex: Male / Female

Age: 20s 30s  40s 50s 60s

Education: Associate / Bachelor / Master College Name ( ) Major ( )
How many years have you been teaching: ( ) nurobgears

What grade do you currently teach & how many sttelgBrade ( ) & number of students ()
Experience of teaching English (including “Periddraegrated Study”):

At elementary school ( ) number of years, Othet,(at junior high school) ( )

Grades you have taught English (including “peribthtegrated Study”): Grade 1/2/3/4/5/6

English proficiency: STEP level (), TOEIC score ( ), TOEFL score (), N/A

Which of the following statements best describeryeunglish ability. Please choose one:

1) | have sufficient ability to teach at the elementsehool level.

2) |1 do not think it is sufficient enough, but | hane problem conducting lessons.

3) | am not confident enough with my English, and | amxious about teaching English.

4) | am not confident at all, and | feel pressuresich English.

Are you currently studying English to improve yquoficiency? Yes (go to 10.a) / No (go to 10.b)
10.a If you answered “Yes,” how are you studyinglish? (i.e., English language school, NHK TV cajrs

etc.)
10.b If you answered “No,” are you thinking abotatrng English study? No (go to 11) / Yes'{ies,”

how would you study English?

Is your elementary school a pilot school or a hetiosl?: Yes (goto 11.a) / No (go to 12)
11.a If you answered “yes,” choose one: Pilobsthl Hub school
How many hours of English lesson do you conductyper?

How often per week or per month does an ALT visitiyclass?

Have you received teacher training concerning Bhgdducation at elementary school?
Yes (go to 14.a) / No (go to 15)
14.a If you answered “Yes,” what did you learnte training? (i.e., An ALT was the instructor oéth

teacher training session and we learned classraougtish, we learned new English games at the in@ous

teacher training, and etc.)

Have you ever traveled to abroad? Yes (goto 15.a)/ No (go to Section B)
15.a If you answered “Yes,” please describe yaurdis below:

Where How long Why
(i.e., Korea, Singapore) (i.e., 1 week, 1 month) (i.e., homestay chaperon, vacatign)

(CONTINUED ON NEXT PAGE)
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B. ENGLISH EDUCATION AT ELEMENTARY SCHOOL

mor e effectively. Please describein the space provided if you use any other activities:

1)
2)
3)
4)
5)
6)
7
8)
9)

10) Other:

Playing English games

Singing English songs

Playing with words (i.e., tongue twister) and clsant

Memorizing and performing simple conversations skits

Role-playing (i.e., salesperson and customer)

Reading English picture books akamishibai(picture-story show)

Introducing various languages (i.e., greetingsingmsy etc.)

Introducing other countries’ holidays and festiv@ls., Halloween, Christmas, etc.)
Introducing various foreign foods (i.e., showingtpres, tasting, etc.)

42

Please circle each and every activity that you conduct in your English lessonsto help your studentslearn

Please describein the space provided if you use any other activities:

a)
b)
c)

a)
b)
c)
d)
e)
f)

a)
b)
c)
d)
e)
f)

Playing English games

Singing English songs

Playing with words (i.e., tongue twister) and clsant

Memorizing and performing simple conversations skits

Role-playing (i.e., salesperson and customer)

Reading English picture books akamishibai(picture-story show)

Introducing various languages (i.e., greetingsingmsy etc.)

Introducing other countries’ holidays and festiv@ls., Halloween, Christmas, etc.)
Introducing various foreign foods (i.e., showingtpres, tasting, etc.)

Other:

Please circle each and every activity that you have not tried but would like to try in your future lessons.

Please indicate how strongly you agree or disagrvéh each of the statements listed below.

Please circle the number that best correspondiécstrength of your belief.
1. Disagree 2. Slightly Disagree 3. Sligitbree 4. Agree

| like English, and | enjoy teaching English to stydents............ccccccceviviiinenennn. 1..
It is pleasure that | can learn new things withstydents. .........cccccccoeviiiciiiiinnenn. 1.
| have a bigger burden in preparation due to thitiachal subject. ...........ccccceeveeen. 1

Frankly speaking, | fed thefollowing about teaching English at the elementary school level:

2
2

I am struggling to teach English because it ismgtspecialty. ........cccccevviveieiinennnn. 12

| feel that English is not needed in elementanpstlevel..............ccccccvvveeenenenn, 1.
Other:

2

2

wwwWww

APMPLAN

Have you changed through experience of teaching English?

My feelings of resistance to English have decreased..............cccccevvvvvviiiiiinnnnnnn. 1.
| improved my pronunciation and listening ability.............ccccoovvvviiiiiiiiiiiin e, 1

| became interested in foreign COUNLHES. .......cooviivviiiiieeie e 1
| gained communication skills With fOreigNerS.m.....cccvvvviiieeee i 1

| dislike ENGIISN NOW. ......uuiiiiiiiiiie s come et e e e s eeee s 1
Other:

I\)NNN

ww
w®w

N
PR
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5.  Toteach English, | would like to improve the following skills:

2 ) I o (0T 419 [ F= 11 [0 o S TRSSRPR 1 2 3 4
o) ST o == 1] o = 1] S 1 2 3 4
C)  LiSteNING SKIllS. ...uvveeeiiiiieeeis it et e e e e e s e e e e e e s een e aeeeeaeeeeas 1 2 3 4
(o ) I = T= o 11T ] (1 SR USRRRPR 1 2 3 4
€)  WILING SKIlIS. ..ot e e e e e e e e e e e e e e e e e e e eeeeeaeasreae 1 2 3 4
f)  Communication skills for more natural communicatwith the ALT ................o.. 1 2 3 4
6. | believethat | need these proficiency skillsto teach English:
a) Language proficiency to be able to speak with fprers in daily life. ....................... 1 2 3 4
b) Knowledge of simple classroom English expressi@nisugh. ..............cccoeeeeeiiiennnn. 1 2 3
C) Native-like pronuNCIAtioN. ...........coviiiiiccee e 1 2 3 4
d) If I can communicate with foreigners, the Japaraesent is not a problem. .............. 1 2 3
e) English proficiency is N0t SO IMPOANL. ... eeeieerieiiiiiii e e 1 2 3 4
7. Toteach English more effectively, | would like to know/lear n the following better:
Q) USEIUI QAMIES. .ot e e e e e e a e e e e e s 1 2 3 4
D) Easy ENgliSh SONGS. ......oooceiiiiiie s e ettt e e e e e s e 1 2 3 4
C)  USEfUl IESSON PIANS. ...eviiiiiiiii it cmmmmmme et e e e e e e e e e e e e e e eaaaeenaeae 1 2 3 4
d) Culture Of FOreign COUNTIIES. .....ivvuviiettmmmmm e ee e s e e e e e e e tae e e e e ee e 1 2 3 4
e) English activities suitable for the developmentabes of children. ........................... 1 23 4
f)  Websites for useful teaching materials 2 3 4
g) How to make an one-hour lesson plan 2 3 4
h) How to link units and 1eSSONS ACroSS ClaSSES. e iieiiveiiiiiiiiiie e 1 2 3 4
i) How to develop a one-year CUrtiCUIUM. ... ieeeeeeieeiiieiceecee e 1 2 3 4
j) Introduction to second language acquisition theary...........ccccceveveeeeeeeeieiiiininnns 1 2 3 4
k) Various English language pedagogy. ........ccccccccieverrriieiiiiiiiiiiiin e e e e e e aaeaeens 1 2 3 4
[) Methodology of cross-cultural UNderstanding. e eeeeeeeereeeeereiieiiiiieeeeeeeeee e 1 2 3 4
m) English language pedagogy that suits young learners...........ccccccccveveeeeeesinennns 1. 2 3 4
n) How to conduct team teaching with the ALT effeclive..........ccccvvvvvvviviiiiiiiiinnnnnn. 12 3 4
0) Useful teaching materials & tools (i.e., pictureoks & videos) and how to use them.1 2 3
P) HOW t0 ChOOSE MALEMIAIS. ......c.eeveeiieee s et e e e e e e e e s s e e e e e e eeeernnne e eeees 1 2 3 4
q) How to develop MaterialS. ........uuuieiiieieeeei e e e e e 1 2 3 4
r) The meaning and the purpose of English educatiefeatentary schooils.................. 1 2 3
s) Other:

8. What are someof your strengthswhen you conduct English lessons?
(i.e., I know the abilities of each student; | cdrare my experiences abroad and have my studesimbe

interested in foreign countries; etc.)

9. What are some of the lessonsthat your studentsliked and that you felt wer e successful?
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10. What are some of your concerns or challengesregarding lesson preparation?

11. What are some of your concernsor challenges about teaching English lessons?

12. What would you liketo learn if you have teacher training?

13. Please express any additional comments about your experience with English education in elementary
schools.

Thank you very much for your cooperation. If you arewilling to participatein further studies, please provide
your e-mail address below.

E-mail address: @




