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Section 1: Implementing the ATD Model of Institutional Improvement 

 
Committed Leadership 
 
1. Briefly describe how the president, chancellor, and/or campus CEO participated in 

your ATD work this year.  
 

The Chancellor of Leeward Community College (LCC) is a member of the 
University of Hawai„i Community Colleges‟ Achieving the Dream Core Team and 
regularly attends monthly meetings, providing input where appropriate.  He kept 
abreast of progress and challenges at the college level and from the AtD assigned 
coaches, and again, provided appropriate support and input. 

 
2. Briefly describe how your Board of Trustees was engaged in your ATD work this 

year. 
 

The Vice President of the University of Hawai„i Community Colleges (UHCC) 
apprises the President of the university system and members of the Board of 
Regents (BOR) on the status of the Achieving Dream Initiative either through the 
BOR Committee on Community Colleges or directly to the entire Board. 

 
Use of Evidence to Improve Programs and Services 
 
3.     Did you use longitudinal data on student cohorts to identify achievement gaps 

among groups of students? If so, what achievement gaps did you identify?  
 
Yes, longitudinal data provided by the University of Hawaii Community College 
System‟s Strategic Plan Data has been used to identify achievement gaps.  The 
data disaggregates the cohort data by Native Hawaiian ethnicity, Pell Recipients, 
age, and recent high school graduation as indicators of achievement gaps.   

 
Progress in Implementing Proposed Interventions. 



 

 
Please see the Interventions for Student Success Online Tool on the ATD website. 

 
4. Please list the titles of the interventions posted on the Interventions Online Tool: 

The entries on the Interventions Online Tool and your list below should be 
identical.  

 

 Financial Aid Awareness & Support 

 Remedial/Developmental Math Curriculum Re-design 

 Remedial/Developmental Math Learning Support 

 Tutoring Services at LCC-Wai„anae (LCC-W) 

 Native Hawaiian Retention Specialist (Counselor) 

 Ke Ala „Ike Native Hawaiian Excellence Program 

 Early Alert Program    
 
5. How do these interventions address achievement gaps or equity concerns on your 

campus? (Please use the definition of achievement gaps given in Question 3.)  
 

Financial Aid Awareness & Support 
Strategies to increase students‟ awareness of and support for securing Financial 
Aid resources were designed, implemented and evaluated to ensure that eligible 
students took full advantage of the many scholarships and grants that are available 
to them.  State of Hawai„i income and employment data for the communities we 
serve show that poverty levels are significantly higher than those of urban and 
Windward O„ahu communities. As such, scholarship workshops were offered in the 
Native Hawaiian Student Support Center (Hālau „Ike o Pu„uloa) on the main 
campus and at the Leeward Community College - Wai„anae (LCC-W) campus.   
 
Remedial/Developmental Math Curriculum Re-design & Learning Support 
Strategies to improve math instruction and learning support were developed 
because success rates for Native Hawaiian and Pell Recipients were not on par 
with non-Native Hawaiians and non-Pell recipients.  Flexibility on how instructors 
offered math learning support was part of the strategy‟s design as was 
demonstrated by the developmental math instructor at the LCC-W campus who 
opted to use classroom delivery instead of web-based technology.  This was an 
equity initiative because LCC-W students tend to start college with less computer 
literacy and access than those at the Pearl City campus. 
 
Tutoring Services at Leeward Community College-Wai„anae 
Tutors at LCC-W helped students who may not have been as academically 
prepared as other students when entering remedial/developmental and gatekeeper 
courses.  State of Hawai„i, Department of Education attainment rates on the 
Wai„anae coast have long been lower than in other districts on O„ahu, thus tutoring 
services within the LCC-W address equity issues that inherently exist among 
Wai„anae residents.  
 



 

Native Hawaiian Retention Specialist (Counselor)   
When new, permanent faculty positions became available in 2008, LCC‟s Nā „Ewa 
Council (Native Hawaiian Faculty/Staff governance organization) prioritized one of 
those positions to be dedicated toward improving Native Hawaiian student support 
services.  The Native Hawaiian Retention Specialist (Counselor) was envisioned to 
improve Hawaiian student retention, persistence, graduation, and transfer rates 
because she would be housed in a space dedicated to Native Hawaiian support 
programs.  The Retention Specialist‟s placement within Hālau „Ike o Pu„uloa was 
intended to increase the target population‟s access to and comfort with using her 
services.    
 
Ke Ala „Ike Native Hawaiian Excellence Program 
This intervention was designed to appeal to Native Hawaiians by integrating 
college success and cultural engagement activities as co-equal priorities.  In its 
design, Ke Ala „Ike prescribes a set of required student success and cultural 
activities and then asks the participants to choose academic and cultural 
“electives” so that they can personalize their experience.  This program targets 
Native Hawaiians because they should have a natural interest in these cultural 
activities, but is open to all LCC students who want to increase their knowledge of 
Hawaiian culture.  This strategy is being evaluated for its effectiveness in 
increasing success rates among both Hawaiian and non-Hawaiian students.  
   
Early Alert Program    
The Early Alert Program aims to refer developmental education students to 
appropriate campus support services based on their instructors‟ observations 
made in the classroom or via performance on assignments.  Equity issues 
addressed by this intervention include reducing achievement gaps between Native 
Hawaiian and non-Hawaiian students in all developmental education subjects, 
increasing rates of new students who are placed in developmental education, and 
increasing eligibility for and retention of financial aid awards by helping students 
maintain Satisfactory Academic Progress (SAP.)   

 
6.  Please include how you believe the intervention helped to improve student 

outcomes. Please include the number of students served.   Also, was this 
intervention developed as part of your college‟s ATD work?   

 
Financial Aid Awareness and Support 
Though LCC‟s Financial Aid Office employed more publicity, technology, and 
student support as ATD interventions over the past two years, the College 
simultaneously experienced record-setting enrollment growth, while the 
communities we serve experienced tremendous economic hardship.  The 
confluence of these events makes it unclear whether the interventions themselves 
caused an increase or merely that external circumstances produced the desired 
effect.  Nonetheless, the number of students applying, receiving awards, and the 
amounts of the awards steadily increased since financial aid awareness and 
support strategies were launched.   



 

 
 

As of 
03/09/10       

Year Applied Increase Awarded Increase Amount Increase 

2009-2010 5203 26.1% 1997 6.8% $7,647,907 49.1% 

2008-2009 4125 23.6% 1861 27.0% $5,130,416 40.6% 

2007-2008 3150  1358  $3,650,198  

       

Hawaiian Applied Increase Awarded Increase Amount Increase 

2009-2010 1751 19.6% 746 25.9% $2,447,614 50.9% 

2008-2009 1407 29.1% 553 24.8% $1,622,235 40.0% 

2007-2008 998  416  $1,158,991  

 
Math Learning Support 
Activity in the Math Lab has increased substantially with the introduction of 
MyMathLab.  Since Spring 2008, use of computerized math support for 
Remedial/Developmental math levels has risen from 33 students to 1125 (Fall 
2009.)  During the same time frame, tutoring services has also increased from 288 
students to 712 students.  
 
Students in transferrable levels of math (100+ courses) have also increased their 
usage of math lab services.  Between Spring 2008 and Fall 2009, students using 
these higher levels of math nearly doubled their usage of both computerized math 
enrichment and tutoring services, increasing from 300 to 604 (201%) and from 592 
to 1122 (198%) respectively.   
 
Though use of MyMathLab was not specifically part of AtD, it was launched as a 
response to studies of student success by math faculty and staff on the 
Developmental Education Taskforce. 
 
Tutoring Services at LCC-Wai„anae 
Without the availability of tutoring, students at LCCW historically had a difficult time 
with passing developmental English and math courses.  Many older non-traditional 
students who lacked previous experience with computers also tended to drop out 
of the ICS class.  The Psychology 100 class, which is a prerequisite for many 
health majors, historically had a non-passing rate of over 30%.  Having access to 
the tutors in the various subjects has given many students the support they needed 
to persist in their classes and help gain the skills they might not have the time or 
confidence to ask of their instructors.  Though tutoring for remedial/developmental 
education and gatekeeper courses at the LCC-W campuses does help to support 



 

the College‟s ATD work, this intervention was not developed specifically as part of 
ATD. 
 
Early Alert 
The development of an Early Alert program originated through the collective efforts 
of the Developmental Education Task Force at LCC.  The goals and strategies 
designed for interventions with students at developmental academic levels are 
recognized as in alignment with the mission of the ATD initiative. 
 
Developmental Education instructors were encouraged, but not required to 
participate in the Early Alert program.  From Fall 2008 through Spring 2010, faculty 
participation ranged from 20 to 30 classes and the numbers of students potentially 
served ranged from 500 to 750. Desired student outcomes with the goal of 
improving retention and persistence have not yet met reasonable expectations.  
However, surveys were conducted that established important criteria to support the 
development of an effective the Early Alert system to support students in meeting 
college success goals.   
 
In Fall 2008, a survey was provided to approximately 175 students that indicated 
favorably that the use of email for Leeward CC information was frequent and that 
Early Alerts were received and read by participating students. Although students 
reported using support services, indications are that students preferred to contact 
their instructor to meet their needs. However, overwhelmingly students reported 
that an Early Alert system would be beneficial to them.  
 
In the Spring 2009, approximately 200 students were surveyed to collect additional 
information that indicated students usage of campus email as a communication 
method, an understanding of the importance of instructor support and class 
objectives, and a familiarity of campus resources to include Counseling and 
Guidance, Math Lab and the Learning Resource Center.  
 

 Ke Ala Ike Native Hawaiian Excellence Program 
Data from Ke Ala „Ike‟s first semester show that student persistence and 
achievement at LCC is fairly high.  Because Ke Ala „Ike does not restrict enrollment 
by ethnicity or major, it is being tested for its effectiveness among LCC students 
across all demographic groups.      

 
Fall 2009 (Aug. 1 – Dec. 31) 

41 Ke Ala „Ike Scholars 
 

Average Term G.P.A. 2.78 

Offered Financial Aid 46.34% 

Term to Term Persistence at 
LCC 

87.80% 

Successful Course Completion 85.71% 

Average Age 25 



 

Male vs. Female   43.9% vs. 56.1% 

NH vs. non-Native Hawaiian 65.9% vs. 34.1% 

 
 

Fall 2009 (Aug. 1 – Dec. 31) 
127 Attended Hālau Activities  

(Not exclusively Ke Ala „Ike Scholars)  
  

Average Term G.P.A. 2.65 

Offered Financial Aid 22.05% 

Term to Term Persistence at 
LCC 

81.10% 

Successful Course Completion 87.18% 

Average Age 24 

Male vs. Female   42.5% vs. 55.9% 

NH vs. non-Native Hawaiian 42.5% vs. 57.5% 

 
Spring 2010 summary data not yet available. 
Source:  LCC IRO, Unduplicated students 

 
6. Have you used the evaluation data to improve any of your student success 

interventions?  If so, what specific improvements were made based on analysis of 
data? 

 
Financial Aid Awareness & Support 
Because Financial Aid Participation data shows steady increases, current 
interventions will be maintained and monitored to determine whether increased 
participation continues. 
 
Remedial/Developmental Math Curriculum Re-design 

 Since the only available data (Study Skills modules and 
MyMathLab/Tutoring) show positive reactions to the interventions, no 
changes have yet been proposed. 

 Surveys administered by math faculty found that students responded 
favorably to the inclusion of study skills in their remedial/developmental 
math courses (75% found it helpful).  This activity serves all 
remedial/developmental math students (1000+).  It will be continued. 

 Math learning support via both MyMathLab and tutoring services has shown 
positive increases in usage, thus no new improvements will be made.     

 Data from course re-design (pre-pilot launched Spring 2010) and classroom 
technology (launched Spring 2010). Total enrollment for the re-designed 
developmental math sections is approximately 200.  Data will be collected in 
Summer 2010.   

 
Remedial/Developmental Math Learning Support 



 

Data used was collected from Math Lab log sheets.  The log sheets record the 
level of activity and engagement.  Beginning Summer 2010, Math Lab use by 
students will be recorded via the College‟s SARS-TRAC database.  Data from log 
sheets and semester satisfaction surveys are used to determine which areas need 
improvements.  Based on feedback from the Fall 2009 survey and compiling, 
services will be maintained for continued study of student success rates. 
 
Tutoring Services at LCC-Wai„anae 
We evaluated when students were utilizing tutoring services.  Based on this 
evaluation, we adjusted tutors‟ hours to be later in the afternoon and evening, and 
closer to and even sometimes within the actual class times. 
 
Early Alert 
Early Alert participant data from Fall 2009 has revealed that: 

 Approximately 80% of students read and use email for information about 
Leeward CC and to communicate with their instructors 

 Approximately 90% of students reported that they read the course syllabus 
and understand the expectations of the course and would meet with their 
instructor if they were having difficulty 

 Approximately 85% of students recognized that counselors positively 
assisted them with academic advising and orientation to college, but less 
than 70% declared that counselors supported them in identifying a college 
major, and less than 65% used counseling services for personal support, 
such as assistance with academic difficulty and personal concerns.  

 Approximately 60% of students knew the location of the Math Lab and only 
25 % use this service for tutoring and study skill support 

 Approximately 27% of students knew the location of the Learning Resource 
Center and only 22% use this service for tutoring and study skills support  

 
In order to strengthen the overall Early Alert program, an Early Alert web site has 
been designed.  The Early Alert Coordinator‟s intent for the website is to provide 
an overview of the Early Alert program, to provide resources about student 
engagement “best practices,” and to provide a number of resources to instructional 
and support faculty. 

 
7. What obstacles (if any) have you faced evaluating these interventions? 

 
Financial Aid Awareness & Support 
No obstacles in evaluating financial aid participation occurred.   
 
Remedial/Developmental Math Curriculum Re-design 
Because multiple interventions were launched to address success rates in 
Remedial/Developmental Mathematics, different challenges arose for each 
intervention.   

 



 

 Study Skills Modules:  There were a few faculty objections to the inclusion 
of the additional study skills material but those are minor and mostly 
overcome. 

 

 Computerized Homework: Some faculty have expressed reluctance to 
adopt computerized homework for a variety of reasons.  Philosophical 
reasons aside, this is being overcome by the course Lead Instructors 
creating master courses that faculty can use as-is or add to as desired. 

 

 Course Re-design:  The initial difficulty was in the experimental numbering 
of the new courses (18/97 and 82/98).  This obstacle was overcome when 
the permanent numbering and designations were approved.  Other 
obstacles include some confusion with the two different tracks of 
remedial/developmental courses available and the students not being sure 
of what is expected of them in a redesigned course.  Another difficulty is a 
cost issue.  Staffing and size of Math Lab computer room limit the number of 
sections of redesigned courses that can be offered.  With additional funding, 
additional staff could be recruited and an existing classroom could be 
converted to redesign usage. 

 

 MyMathLab/ALEKS: No obstacles in evaluating use of these web-based 
tools occurred. 

 
Math Lab 
Counting of unique students using the math lab is not done.  Our data shows the 
level of activity but it is difficult to measure how effective the activity is. 
 
Tutoring Services at LCC-Wai„anae 
LCC-W lacks the resources to specifically track students over time who utilized 
tutoring, as well as to compare them to students who have not been using tutoring. 
 
Early Alert 
It is clear that students would benefit from being introduced to and use campus 
resources to support instructors that indicate that certain students are struggling in 
class.  The challenge is to get students to use services in response to an Early 
Alert notification by their instructor 

 
8. Did you use the data sets submitted to JBL Associates for inclusion in the national 

database to conduct analyses of the interventions described above? If not, why 
not?   

 _X__Yes 
 ___ No 

 
The data sets submitted to JBL have had limited use due to how we established 
our interventions.  The students involved in the intervention strategies may or may 
not have been part of the college‟s AtD cohorts.   We needed data on participants 



 

in specific interventions to analyze the effectiveness of their respective 
intervention.  Obtaining that information continued to be a labor intensive process. 

 

9. Did you use ATD‟s eSTATS to conduct analyses of the interventions described 
above? If not, why not? 

 ___ Yes 
 _X_ No.   
 

eSTATS does not provide student level data and does not track participants in 
particular interventions.  We have been able to use eSTATS for 2004-2007 cohort 
data but not for or most recent 2008 cohort.  We have not been able to use 
eSTATS for the Annual AtD Report or for the Strategic Plan due to AACC‟s delays 
in changing from the databeacon tool to MicroStrategy. 

 
 During the past year, the UHCC System Institutional Research (IR) Cadre raised 

questions about the aggregate data.  Until clarification about the accuracy of the 
summary data from eSTATs is received, the IR Cadre has recommended that 
campuses use their campus‟ Strategic Plan data.  

 
10a. Briefly describe any substantial changes you propose to make to the interventions 

listed above.  

 
Remedial/Developmental Math Curriculum Re-design 
Other than expansion of study skills within math instruction, computerized math 
support, and use of classroom technology to additional courses, sections and/or 
instructors, no substantial changes are planned. 
  
Math Lab 
Beginning in Summer 2010, Math Lab activity will be recorded on the SARS-
TRAC.  It is hoped this will provide better information on student success & 
retention. 
 
Early Alert 
A team of counselors can be organized to provide an effective partnership with 
instructional faculty in English and Math as both a personal resource and as a first 
point of contact to better accomplish the goals of early intervention for struggling 
students.   

 
10b. List any interventions you have chosen to discontinue. Please indicate why you 

chose to discontinue them. 

 
In our 2009 Annual Report, we reported on two strategies that were discontinued: 
 
Project Hōkū aimed to improve rates of Native Hawaiian on Satisfactory Academic 
Progress (SAP) by e-mailing Hawaiian students who were placed on Academic 
Warning to encourage them to use counseling services and to advise them of 



 

registration deadlines.  Shortly before the Fall semester, Project Hōkū‟s sample 
population showed an 80% non-enrollment rate.  It was hypothesized that Native 
Hawaiian students on Unsatisfactory Academic Progress (UAP) require much 
more proactive and personalized support.  Thus, the Hālau „Ike o Pu„uloa faculty 
negotiated with Student Services to personally contact all Native Hawaiian 
students on Unsatisfactory Academic Progress (UAP) and provide interventions 
from the Hālau which include enrollment in Ke Ala „Ike (Native Hawaiian 
Excellence Program.)  Data collection from the Hālau‟s UAP interventions is 
pending.   
 
Team Success has not been discontinued, but rather suspended until next 
academic year.  Developed by Developmental English faculty, Team Success 
showed some signs of effectiveness, though the faculty involved needed to 
withdraw from its development to attend to other teaching responsibilities.  The 
English department is interested in revisiting Team Success‟ development using 
different instructors.  Resources such as release time, professional development, 
and materials/software/supplies may be needed from the College to undertake the 
re-design of Team Success.   

 
10c. Briefly describe any new interventions you plan to implement. (These should be 

entered into the Interventions Online Tool once implementation has begun.) 

 
Gatekeeper Course Intervention 
An intervention to address Gatekeeper courses (including those outside 
Remedial/Developmental English and Math) is being developed for review in Fall 
2010 and implementation in Spring 2010.   

 
Evidence of Improvement in Student Achievement 
 
11. Please provide a graph or chart presenting evidence of improvement in student 

achievement on one of the following measures1 over three or more years2.    

 
“Completion of college-level “gatekeeper” math and English courses” 
 
UHCC ATD Goal 2:  “Increase the number of students, especially Native 
Hawaiian, low-income, and other underserved students who successfully complete 
“gatekeeper” courses, such as introductory math and English courses.” 
 
The data presented below show the College‟s rates of student success as reported 
in its Strategic Plan outcomes.  It is aggregated between Native Hawaiian vs. non-

                                                 
1Colleges can present student sub-group data related to the five measures. Though it is preferred, measures do 
not have to apply to the entire student population. For example, colleges can submit course completion data for 
minority male students in developmental education. 
2 If your institution has not collected three years of data, please submit as many terms as are available. 



 

Native Hawaiians as well as Pell Recipients vs. non-Pell Recipients.  Though they 
show longitudinal outcomes, they neither show a pattern of improvement, nor 
reflect the introduction of any ATD strategies.  These data were collected prior to 
the implementation of any of LCC‟s ATD initiatives.   
 
Source of data below: Data uploaded to JBL through Cognos 
 

Gatekeeper Writing 
 

Cohort 2004 

Attempters 
Successful 
Completers 

Percent Successful 

587 374 63.71% 
 

Ethnicity Attempters 
Successful 
Completers 

Percent Successful 

Native Hawaiian 78 42 53.85% 
Non-Native Hawaiian 509 332 65.23% 

 

    
    
    

 

Pell Recipient Attempters 
Successful 
Completers 

Percent Successful 

Pell Recipient 108 72 66.67% 
Non-Pell Recipient 479 302 63.05% 

 

 
 

Cohort 2005 

Attempters 
Successful 
Completers 

Percent Successful 

579 330 56.99% 
 

Ethnicity Attempters 
Successful 
Completers 

Percent Successful 

Native Hawaiian 91 51 56.04% 
Non-Native Hawaiian 488 279 57.17% 

 

 

Pell Recipient Attempters 
Successful 
Completers 

Percent Successful 

Pell Recipient 71 46 64.79% 
Non-Pell Recipient 508 284 55.91% 

 

 

Cohort 2006 

Attempters 
Successful 
Completers 

Percent Successful 

565 337 59.65% 
 

Ethnicity Attempters 
Successful 
Completers 

Percent Successful 

Native Hawaiian 98 57 58.16% 
Non-Native Hawaiian 467 280 59.96% 

Pell Recipient Attempters 
Successful 
Completers 

Percent Successful 

Pell Recipient 97 61 62.89% 



 

Non-Pell Recipient 468 276 58.97% 
 

Cohort 2007 

Attempters 
Successful 
Completers 

Percent Successful 

621 379 61.03% 
 

Ethnicity Attempters 
Successful 
Completers 

Percent Successful 

Native Hawaiian 124 65 52.42% 
Non-Native Hawaiian 497 314 63.18% 

 

 

Pell Recipient Attempters 
Successful 
Completers 

Percent Successful 

Pell Recipient 133 83 62.41% 
Non-Pell Recipient 488 296 60.66% 

 

 

Cohort 2008 

Attempters 
Successful 
Completers 

Percent Successful 

770 467 60.65% 
 

Ethnicity Attempters 
Successful 
Completers 

Percent Successful 

Native Hawaiian 144 79 54.86% 
Non-Native Hawaiian 626 388 61.98% 

 

 

Pell Recipient Attempters 
Successful 
Completers 

Percent Successful 

Pell Recipient 176 111 63.07% 
Non-Pell Recipient 594 356 59.93% 

 

 

Gatekeeper Math 
 

Cohort 2004 

Attempters 
Successful 
Completers 

Percent Successful 

138 87 63.04% 
 

Ethnicity Attempters 
Successful 
Completers 

Percent Successful 

Native Hawaiian 20 7 35.00% 
Non-Native Hawaiian 118 80 67.80% 

 

 

Pell Recipient Attempters 
Successful 
Completers 

Percent Successful 

Pell Recipient 25 14 56.00% 
Non-Pell Recipient 113 73 64.60% 

 

 



 

Cohort 2005 

Attempters 
Successful 
Completers 

Percent Successful 

136 82 60.29% 
 

Ethnicity Attempters 
Successful 
Completers 

Percent Successful 

Native Hawaiian 12 5 41.67% 
Non-Native Hawaiian 124 77 62.10% 

 

 

Pell Recipient Attempters 
Successful 
Completers 

Percent Successful 

Pell Recipient 18 10 55.56% 
Non-Pell Recipient 118 72 61.02% 

 

 

Cohort 2006 

Attempters 
Successful 
Completers 

Percent Successful 

142 67 47.18% 
 

Ethnicity Attempters 
Successful 
Completers 

Percent Successful 

Native Hawaiian 18 7 38.89% 
Non-Native Hawaiian 124 60 48.39% 

 

    
    
    

 

Pell Recipient Attempters 
Successful 
Completers 

Percent Successful 

Pell Recipient 21 15 71.43% 
Non-Pell Recipient 121 52 42.98% 

 

 

Cohort 2007 

Attempters 
Successful 
Completers 

Percent Successful 

285 180 63.16% 
 

Ethnicity Attempters 
Successful 
Completers 

Percent Successful 

Native Hawaiian 49 31 63.27% 
Non-Native Hawaiian 236 149 63.14% 

 

    
    
    

 

Pell Recipient Attempters 
Successful 
Completers 

Percent Successful 

Pell Recipient 45 35 77.78% 
Non-Pell Recipient 240 145 60.42% 

 

 

Cohort 2008 

Attempters 
Successful 
Completers 

Percent Successful 

358 222 62.01% 
 



 

Ethnicity Attempters 
Successful 
Completers 

Percent Successful 

Native Hawaiian 46 22 47.83% 
Non-Native Hawaiian 312 200 64.10% 

 

 

Pell Recipient Attempters 
Successful 
Completers 

Percent Successful 

Pell Recipient 63 43 68.25% 
Non-Pell Recipient 295 179 60.68% 

 

 
 
12. Briefly describe at least one intervention you have implemented to achieve the 

improvement in student outcomes documented in Question 11, including how you 
believe the intervention helped to improve student outcomes. Please include: 

 
Not applicable.  None of these data reflect LCC‟s ATD Interventions. 

 
Institutional Research and Information Technology Capacity 
 
13. Number of FTEs at your institution devoted to institutional research:  3.25 FTE 

14.   Number of FTEs at your institution devoted to information technology: 8.0 FTE 

15. What institutional research challenges has the college faced this year? Check all 
that apply. 
__  None 
__  Too few IR staff positions 
_X_  Too few IT staff positions 
_X_ Unfilled staff positions 
_X_ Inadequate IR staff training in needed skills 
__  Difficulty retrieving useful, timely data  
_X_ Other. Please describe:  

a) Only 3.25 of the FTEs counted in questions #13 and #14 are allocated 
to ATD.  

 b) Limited availability of competent IR applicants. 
 
16. Please describe any increases in institutional research capacity at your institution 

this year. Include staff increases as well as new hardware or software acquisitions. 
 

No increases this year.   
 
17. Briefly describe how your institution has used data on student progression and 

outcomes in:   

 
Program review and evaluation 
The College‟s Annual Program Review (APR) process includes program, course, 
and support area assessments, program institutional research data, student 



 

achievement data, and SWOT (Strength, Weakness, Opportunity, and Threat) 
analyses.  
 
The College also submits Annual Reports of Program Data on each of their 
programs to the Office of the Vice President of Community Colleges (OVPCC).  
Data included in these reports are provided by the OVPCC so that data elements 
are defined consistently throughout the system. 
 
Beginning in 2009, Annual Reports of Program Data for Remedial/Developmental 
programs were required to be submitted to the OVPCC.  Data included in these 
reports are provided by the OVPCC for consistency. 
 
Strategic planning 
AtD goals and initiatives are embedded in the College and UHCC System 
Strategic Plans; benchmarks and targets have been set for 2008-2015.  Actual 
AtD/Strategic Plan data are provided annually to the College by the OVPCC. 
 
Budget allocation 
The College‟s Annual Program Review (APR) prioritized initiatives and planning 
lists based on data and relevance to the strategic plan.  These priorities became 
the Institutional Plan and provided the basis for biennium budget requests and 
budget reallocations.  In addition to the APR process, another process was 
implemented to connect APR data to annual operational budgets for Instructional 
Divisions, Student Services, and Academic Services. 
 

18. Please complete the following table based on current course and team/committee 
assignments. 
 
Broad Engagement 

 
Faculty and Staff (as of April 15, 2010) 
Full-time Faculty:  197 
Part-time Faculty:  93 
Full-time Staff:      141 

 
FT 

Faculty 
PT 

Faculty 
Staff 

Newly 
engaged 
this year 

# serving on ATD core, data, or other ATD 
teams 

14 0 6 1 

# involved in ATD intervention delivery 14 0 5 0 

 
19. Please estimate the percentage of full-time faculty involved in each of the following 

activities: 
_4%_ Participated in data collection and/or analysis 

 _0_ Participated in focus groups or surveys related to Achieving the Dream 
_40% Participated in professional development to further student success  



 

__  Other. Please provide the name of the activity:  
 

20. Please estimate the percentage of part-time faculty involved in each of the 
following activities: 
_0_ Participated in data collection and/or analysis 

 _0_ Participated in focus groups or surveys related to Achieving the Dream 
_0_ Participated in professional development to further student success 
_0_ Other. Please provide the name of the activity:  

 
21. Please estimate the percentage of staff involved in each of the following activities: 

_2%_ Participated in data collection and/or analysis 
 _0_ Participated in focus groups or surveys related to Achieving the Dream 

_2%_ Participated in professional development to further student success 
__  Other. Please provide the name of the activity:  

 
22. Please describe a particularly successful faculty or staff engagement activity that is 

helping or has helped to improve student outcomes. Please include an estimate of 
the number of faculty and staff involved. 

 
The College has sponsored the following faculty & staff engagements that have 
aimed to improve student outcomes: 

 

Activity Spring 2009 Fall 2009 Spring 2010 
(as of 4/7/10) 

TGIF 45 23 9 

College Colloquia (sessions 
re: teaching & learning)  

29 n/a 5 

Wo Champions 140 n/a 160 

TGIF 
 

n/a n/a 25 

Total 214 23 199 

 
Students 
23. Please estimate the percentage of students involved in each of the following 

activities: 
_X_ Surveys:  April 2010:  LCC is participating in its biannual administration of 

CCSSE.  2000+ are targeted as participants.   
__ Focus groups 
__   Student participation on planning or advisory committees  
__ Other. Please provide the name of the activity:  

 
24. Please describe a particularly successful student engagement activity that is 

helping or has helped to improve student outcomes. Please include an estimate of 
the number of students involved.  (Attendance data as of April 9, 2010) 

 



 

Hawaiian Programs  

Distinguished Cultural Speaker Series 223 

Māla „Ōiwi 300+ 

Ke Ala „Ike Native Hawaiian Excellence 94 

 
Financial Aid 

LCC Scholarship Fair  300+ 

Ho„oulu Scholarship Week 18 

 
External Community 
25. In what ways have you engaged the external community in your ATD efforts this 

year? Check all that apply. 
_X_ Collaborative activities with K-12 schools to improve student preparation for 

college 
 __   Data sharing with local high schools 
 _X_ Collaborative activities with four-year institutions to improve student success 
 _X_   Collaborative activities with community organizations 
 _X_   Collaborative activities with employers. 
 __ Other. Please provide the name of the activity:  
 
26. Please describe a particularly successful community engagement activity that is 

helping or has helped improve student readiness and/or success. Please include 
an estimate of the number of community members involved. 

LCC-W Open House 46 

LCC Scholarship Fair 300+ 

Discover LCC Day 149 

 
Systemic Institutional Improvement 
 
27. Briefly describe how you have aligned your Achieving the Dream work with your 

institution‟s goals for improving student outcomes, other major initiatives designed 
to improve student success, and the institution‟s core activities, processes, and 
policies this year. 

 
AtD is embedded in the College‟s Strategic Plan.  The Strategic Plan and Annual 
Program Reviews are used to guide and assist the campus in budget reduction or 
funding prioritization processes.  Student achievement data and student learning 
outcomes (SLO) assessment are integral parts of all Division and Support Area 
Annual Program Review processes. 

 
28. Briefly describe how you have aligned your Achieving the Dream work with the 

institution‟s ongoing accreditation activities. 
 

Because on-going assessment of course and program Student Learning Outcomes 
(SLOs) is part of the accreditation standards, our efforts to assess the 



 

effectiveness of the ATD strategies and student‟s achievement positively align and 
integrate with our accreditation efforts.     
 
With ATD embedded in the strategic plan, the College‟s Annual Program Review 
process, and what we know about our students‟ progress, a culture of evidence 
links the College‟s institutional assessment, planning, resource acquisition, and 
resource allocation processes.   

 
29. Briefly describe your greatest Achieving the Dream accomplishment this year. 
 

LCC‟s greatest accomplishment this year was raising awareness of the AtD 
initiative campus-wide via two public presentations:  1) LCC‟s ATD Overview 
presentation at the Fall 2009 Convocation and 2) announcement of LCC‟s 
acceptance as a breakout session at the 2010 ATD Strategy Institute at the 
College‟s Spring 2010 Convocation.  Presenting the overview of our Native 
Hawaiian Student Support Programs at a national conference provided valuable 
networking and public awareness of one sub-set of LCC‟s strategies.   

 
30. Briefly describe your greatest disappointment or setback (if any) with ATD this 

year. 

 
In general, accessing meaningful data continues to be a setback for most of the 
working groups.  Data reported to JBL is embedded obscurely within the UHCC‟s 
Institutional Research Office‟s webpage and once found, produces reports at a 
frustratingly slow speed.  We have learned that some operational issues are being 
investigated by the UHCC System, so a remedy is anticipated.  This past year, 
LCC‟s Office of Policy, Planning, and Assessment provides excellent support to 
faculty and staff in refining evaluation methods, identifying key data elements, and 
providing comprehensive reports to evaluate our initiatives on a “local” level.     
 
Secondly, LCC‟s ATD Coordinator also serves as Native Hawaiian Student 
Support Coordinator.  In its first year in full operation, more time and attention was 
needed to manage Hālau „Ike o Pu„uloa activities and programs; leaving little to 
supervise interventions and work groups across campus.  
 
Finally, developing strategies for Gatekeeper courses outside of 
Remedial/Developmental English and Math was not explored during 2009 – 2010.  
This will be remedied during the 2010 – 2011 academic year by working with 
instructional faculty through the Vice Chancellor for Academic Affairs and Dean of 
Arts and Sciences. 

 
31. In the summer of 2009, you received feedback on your 2009 annual report from 

MDC and your coach/data facilitator team. Have you incorporated that feedback 
into your practices and programs this year? If so, how?  If not, why not? 

 



 

Using our coaches‟ feedback, we have incorporated more detailed evaluation 
methods to look more closely at student outcomes and included more proactive 
and personalized student contact when implementing strategies. 

 
32. Is there anything else you would like MDC or your funder (if applicable) to know 

about your work this year? Are there tools or technical assistance that the ATD 
partnership can provide to support Achieving the Dream on your campus? 
 
Nothing at this time. 

 

 


